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Instructions  

This course was designed to guide child welfare professionals through the knowledge, 
skills, and behaviors needed to engage with families in need of child protection services. 
The Workbook is structured to help you engage in the lesson through reflection and 
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analysis throughout each week of training. Have this Workbook readily available as you 
go through each session to create a long-lasting resource you can reference in the 
future. 

If you are using this workbook electronically: Workbook pages have text boxes for you 
to add notes and reflections. Due to formatting, if you are typing in these boxes, blank 
lines will be ñpushedò forward onto the next page. To correct this when you are done 
typing in the text box, you may use delete to remove extra lines. 

Course Themes  

Core Training  Themes  

¶ Pre-Work e-Learning 

¶ Child Welfare Overview, Roles, and Responsibilities 

¶ North Carolina Practice Model 

¶ Essential Function: Communicating 

¶ Safety, Risk, and Protective Factors 

¶ Identifying Child Abuse and Neglect 

¶ Legal Authority and Responsibilities, Mandatory Reporting 

¶ Essential Function: Engaging 

¶ Core Value: Family-Centered Practice 

¶ Introductory Learning Lab (Communicating and Engaging) 

¶ Essential Function: Assessing 

¶ Safety-Organized Practice (SOP) and Structured Decision Making (SDM) 

¶ Assessing Learning Lab 

¶ Core Value: Trauma-Informed Practice 

¶ Trauma-Informed Practice Learning Lab 

¶ Essential Function: Planning 

¶ Considerations for Child Welfare Practice and Family Engagement 

¶ Essential Function: Implementing 

¶ Disproportionality in Child Welfare Services 

¶ Indian Child Welfare Act (ICWA) 

¶ Engaging Families Through Family-Centered Practice 

¶ Narrative Interviewing with Learning Lab 

¶ Crucial Conversations 

¶ Engaging Families with Core Values and Essential Functions 

¶ Involving Fathers, Non-Resident Parents, and Relatives with Learning Lab 

¶ Collateral Contacts 

¶ Using Family-Centered Practice to Engage Families Learning Lab 

¶ Harm and Worry Statements 

¶ Child and Family Teams (CFT) and CFT Meetings 

¶ Child and Family Team Meeting Learning Lab 

¶ SMART Goals with SMART Goals Learning Lab 

¶ Quality Contacts with Learning Lab 

¶ Ambivalence, the Change Process, and Conflict Management 
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¶ Overview of Child Welfare Processes: Intake and CPS Assessments 

¶ Intake and CPS Assessments Learning Lab 

¶ Overview of Child Welfare Processes: In-Home Services 

¶ In-Home Services Learning 

¶ Overview of Child Welfare Processes: Permanency Planning Services 

¶ Permanency Planning Services Learning Lab 

¶ Key Factors Impacting Families and Engaging Communities 

¶ Documentation 

¶ Documentation Learning Lab 

¶ Caseworker Well-Being, Self-Care, Self-Awareness, and Worker Safety 
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Training Overview  

Training begins at 9:00 a.m. and ends at 4:00 p.m. If a holiday falls on the Monday of 
training, the training will begin on Tuesday at 9:00 a.m. This schedule is subject to 
change if a holiday falls during the training week or other circumstances occur. The time 
for ending training on Fridays may vary and trainees need to be prepared to stay the 
entire day. 

Attendance is mandatory. If there is an emergency, the trainee must contact the 
classroom trainer and their supervisor as soon as they realize they will not be able to 
attend training or if they will be late to training. If a trainee must miss training time in the 
classroom, it is the traineeôs responsibility to develop a plan to make up missed 
material. 

Pre-Work Online e -Learning Modules  

There is required pre-work for the North Carolina Child Welfare Pre-Service Training in 
the form of online e-Learning modules. Completion of the e-Learnings is required prior 
to attendance at the classroom-based training. The following are the online e-Learning 
modules: 

1. Introduction to North Carolina Child Welfare Script 
2. Child Welfare Process Overview  
3. Introduction to Human Development  
4. Maslowôs Hierarchy of Needs 
5. History of Social Work and Child Welfare Legislation 
6. North Carolina Worker Practice Standards 

Foundation Training  

Foundation Training is instructor-led training for child welfare new hires that do not have 
a social work or child welfare-related degree. Staff with prior experience in child welfare 
or a social work degree are exempt from Foundation Training. The purpose of this 
training is to provide a foundation and introduction to social work and child welfare. After 
completing Foundation training, new hires will continue their training and job preparation 
with Core Training. Foundation Training is 28 hours (4 days) in length. 

Core Training  

Core Training is required for all new child welfare staff, regardless of degree or 
experience. This course will provide an overview of the roles and responsibilities of a 
child welfare caseworker in North Carolina, including working with families throughout 
their involvement with the child welfare system. The course will provide opportunities for 
skills-based learning labs. Core Training includes 126 hours (18 days) of classroom-
based training, completed over six consecutive weeks. 

Throughout the pre-service training, learners may have required homework 
assignments to be completed within prescribed timeframes.  

In addition to classroom-based learning, learners will be provided with on-the-job 
training at their DSS agencies. During on-the-job training, supervisors will provide 
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support to new hires through the completion of an observation tool, coaching, and 
during supervisory consultation.  

Transfer of Learning  

Transfer of learning means that learners apply the knowledge and skills they learned 
during the training back to their daily child welfare work at their DSS agencies. During 
the pre-service training, learners will complete a transfer of learning tool at various 
points: 

¶ Pre-training 

¶ During training 

¶ Post-training 

The transfer of learning tool will enable learners to create a specific action plan they can 
use to implement the training content on the job. A key component of successful child 
welfare practice is the involvement of supervisors in the reinforcement of new 
knowledge and skills. Supervisors will assist new workers in the completion and review 
of their transfer of learning tool and will support workers to apply what they have learned 
in training to their child welfare roles and responsibilities through action planning. 
Completion of the transfer of learning tool is required to complete the training course. 

Training Evaluations  

At the conclusion of each week of training, learners will complete a training evaluation 
tool to measure satisfaction with training content and methods. The training evaluation 
tool is required to complete the training course. Training evaluations will be evaluated 
and assessed to determine the need for revisions to the training curriculum.  

 

 

 

 

 

 

 

 

 

 

 

All matters as stated above are subject to change due to unforeseen circumstances 
and with approval.  
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Pre-Service Training: Core Topic Schedule  

Week 1:  

¶ Child Welfare Overview  

¶ North Carolina Practice Model 

¶ Roles and Responsibilities 

¶ Safety, Risk, and Protective Factors 

¶ Introductory Learning Lab 

¶ Assessing Learning Lab 

¶ Safety-Organized Practice (SOP) 

¶ Structured Decision Making (SDM) 

¶ Trauma-Informed Practice 

 

Week 2:  

¶ Disproportionality in Child Welfare 
Services 

¶ Considerations for Special 
Populations 

¶ The Indian Child Welfare Act (ICWA) 

¶ Family Engagement 

¶ Narrative Interviewing 

¶ Quality Contacts 

¶ Structured Decision-Making (SDM) 

¶ Safety Organized Practice (SOP) 

 

Week 3:  

¶ Developing Goals with Families 

¶ Interviewing Skills 

¶ Family Engagement  

¶ Discord 

¶ Crucial Conversations 

 

Week 4:  

¶ Intake 

¶ CPS Assessments 

¶ SDM Safety Assessment 

¶ SDM Family Risk Assessment 

¶ SDM Family Strengths and Needs 
Assessment 

 

Week 5:  

¶ In-home services 

¶ Permanency  

 

Week 6: 

¶ Permanency 

¶ Key factors impacting families  

¶ Documentation 

¶ Self-care and worker safety 
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Pre-Service Training: Core Week 2 Day 1 Agenda  

 

  

Child Welfare in North Carolina Pre -Service Training: Core  

Welcome 

Disproportionality in the Child Welfare System  

Institutionalized Racism in Child Welfare 

BREAK  

Disproportionality in Child Welfare 

Implicit Bias in Child Welfare 

Family -Centered Services  

Considerations for Family Perspectives 

LUNCH 

Populations with Special Legal Considerations 

Indian Child Welfare Act (ICWA)  

Placement Preferences 

Notice to Tribes 

BREAK  

Notice to Tribes, continued 

Consideration for Engaging Tribal Families 

Family and Tribal Engagement 

Self -Reflection  

Relational Worldview Model 
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Preservice Training: Core Week 2 Day 1 Learning Objectives  

¶ Recognize the institutional racism faced by children and families throughout 
the history of child welfare. 

¶ Describe the disproportionality data and the resulting outcomes for children 
and families.  

¶ Explain the concept of implicit bias and how you can identify your own. 

¶ Describe the importance of matching familiesô individual needs and norms to 
the services provided to them. 

¶ Identify and describe danger indicators and risk factors when working with 
children and families. 

¶ Consistently apply the ICWA placement preferences when determining 
appropriate foster care and adoptive placements for American Indian/Alaskan 
Native (AI/AN) children. 

¶ Respect the cultural preferences and traditions of every family and apply their 
understanding of Native American culture to their engagement with Native 
American families. 

¶ Include and engage Native American families and tribal representatives using 
culturally sensitive strategies and by respecting cultural traditions. 

¶ Follow the federally mandated requirement to notify tribes when children may 
be placed into care or may have their parentsô rights terminated. 

 

  

Day 1 

Disproportionality in the Child Welfare System  

Family -Centered Services  

Indian Child Welfare Act (ICWA)  
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Core Week 2 Day 1  

Disproportionality in the Child Welfare System   

Institutional Racism in Child Welfare  

History of Child Welfare  

 

Visit the following sources for a detailed history of child welfare. 

¶ Childrenôs Rights. (2021, May 15). Fighting institutional racism at the front end of 
child welfare systems: A call to action to end the unjust, unnecessary, and 
disproportionate removal of Black children from their families. 
https://www.childrensrights.org/wp-content/uploads/2021/05/Childrens-Rights-
2021-Call-to-Action-Report.pdf  

¶ Gordon, L. (2011, January 19). Child welfare: A brief history. Social Welfare 
History Project. https://socialwelfare.library.vcu.edu/programs/child-welfarechild-
labor/child-welfare-overview/  

¶ Minoff, E., & Citrin, A. (2022, March). Systemically neglected: How racism 
structures public systems to produce child neglect. Center for the Study of Social 
Policy. https://cssp.org/resource/systemically-neglected/  

¶ Murray, K. O., & Gesiriech, S. (2004, November 1). A brief legislative history of 
the child welfare system. Mass Legal Services. 
https://www.masslegalservices.org/system/files/library/Brief%20Legislative%20Hi
story%20of%20Child%20Welfare%20System.pdf  

¶ OôNeill Murray, K., & Gesiriech, S. (2004, November 1). A brief legislative history 
of the child welfare system. Pew Charitable Trusts. 
https://www.pewtrusts.org/en/research-and-analysis/reports/2004/11/01/a-brief-
legislative-history-of-the-child-welfare-system  
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American Indian Boarding Schools 

 

Visit the following sources for a detailed history of American Indian boarding schools.  

¶ Spectrum News. (2022, July 25). Three part series: The history of Native 
American boarding schools. NY1. https://www.ny1.com/nyc/all-
boroughs/politics/2022/07/25/3-part-series--the-history-of-native-american-
boarding-schools 

¶ Smithsonian National Museum of the American Indian. (2020). Struggling with 
Cultural Repression. Chapter 3: Boarding Schools. Native Words, Native 
Warriors. https://americanindian.si.edu/nk360/code-talkers/boarding-schools/ 

¶ Newland, B. (2022). Federal Indian Boarding School Initiative Investigative 
Report. [Investigative Report]. U.S. Department of the Interior, Bureau of Indian 
Affairs. https://www.bia.gov/sites/default/files/dup/inline-
files/bsi_investigative_report_may_2022_508.pdf 

¶ Mejia, M. (n.d.). The U.S. history of Native American Boarding Schools. The 
Indigenous Foundation. https://www.theindigenousfoundation.org/articles/us-
residential-schools 

¶ National Park Service. (2024). The Carlisle Indian industrial school: Assimilation 
with education after the Indian wars (Teaching with Historic Places). U.S. 
National Park Service. https://www.nps.gov/articles/the-carlisle-indian-industrial-
school-assimilation-with-education-after-the-indian-wars-teaching-with-historic-
places.htm 

Notes  

 

 

 

 

 

 

https://www.nps.gov/articles/the-carlisle-indian-industrial-school-assimilation-with-education-after-the-indian-wars-teaching-with-historic-places.htm
https://www.nps.gov/articles/the-carlisle-indian-industrial-school-assimilation-with-education-after-the-indian-wars-teaching-with-historic-places.htm
https://www.nps.gov/articles/the-carlisle-indian-industrial-school-assimilation-with-education-after-the-indian-wars-teaching-with-historic-places.htm


Pre-Service Training: Core         Week Two  

Division of Social Services        18 
 

Video: The History of Native American Boarding Schools 

Visit The History of Native American Boarding Schools for interviews with survivors of 
Native American boarding schools. 

What emotional and cultural impacts on the children did you see?  

  

 

 

 

 

 

 

 

How is not being allowed to speak one's own language significant?  

 

 

 

 

 

 

 

 

 

What are some possible losses that children and families experience when child 
welfare is involved in their lives?   

 

 

 

 

 

 

 

 

 

 

https://www.ny1.com/nyc/all-boroughs/politics/2022/07/25/3-part-series--the-history-of-native-american-boarding-schools
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Disproportionality in Child Welfare  

Brief History of Disproportionality in Child Welfare 

 

Disproportionality refers to over or underrepresentation of groups compared to their 
share of the population. Children of color are disproportionately represented in child 
welfare and face worse outcomes than White children. Children of color often spend 
longer in foster care due to bias and discrimination. 

Black and American Indian/Alaskan Native children are more likely to be removed from 
homes and have parental rights terminated. Disproportionality occurs at multiple stages 
of the child welfare process, including investigation, substantiation, and placement. 

Hispanic children are generally underrepresented nationally but overrepresented in 
some states; reasons may include underreporting or group norms of not reporting to 
state officials. Challenges in disproportionality data include: 

¶ Race/ethnicity are self-identified and can change over time. 

¶ Administrative errors and bias in data recording affect accuracy. 

Notes  
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National Child Welfare Outcomes Data 

 

In 2023, the national population of children included:  

¶ 1 percent American Indian and Alaskan Native children  

¶ 6 percent Asian children 

¶ 14 percent Black children 

¶ 27 percent Hispanic or Latino children 

¶ 48 percent White children 

¶ 5 percent two or more race groups 

And, in contrast, the national population of children in foster care included:  

¶ 2 percent American Indian and Alaskan Native children ï double the percentage 
of children in the national population 

¶ 1 percent Asian children ï a fraction of the percentage of children in the national 
population 

¶ 23 percent Black children ï almost 10 percent more than the percentage of 
children in the national population 

¶ 22 percent Hispanic or Latino children ï just slightly less than the percentage of 
children in the national population 

¶ 42 percent White children ï almost 10 percent less than the percentage of 
children in the national population 

¶ 8 percent children in two or more race groups ï almost double the percentage in 
the national population 
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National Child Welfare Outcomes Data 

 

Notes  
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North Carolina Child Welfare Outcomes Data 

In North Carolina in 2021, you can see the differences in the overall child population 
and the population of children in foster care. Multiple groups are overrepresented in 
child welfare, such as American Indian and Alaskan Native children, who are 1 percent 
of the overall population and 2 percent of the foster care population. Black children and 
youth are 22 percent of the overall population and 29 percent of the foster care 
population. As youôve learned, this picture is similar nationally, as over the last few 
years, children in multiple minority groups were overrepresented in child welfare, 
including American Indian/Alaskan Native children and Black children. Hispanic and 
Latino children have historically been underrepresented in foster care nationally. In 
North Carolina in 2021, Hispanic children were 18 percent of the overall population and 
only 9 percent of the foster care population. Asian children made up 4 percent of the 
statewide population and less than 1 percent of the foster care population. However, 
white children make up 50 percent of both the statewide and foster care population in 
North Carolina. 

Notes  
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What surprises you about  the national and North Carolina dat a? Were you 
surprised to see specific racial or ethnic groups in either the overrepresented or 
underrepresented groups?  

 

 

 

 

 

 

 

 

 

 

What have you learned about disproportionality that will influence how you might 
impact these data?  
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What do the Data Tell Us? 

 

What  are the differences between North Carolina and the U.S. as a whole?  

 

 

 

How are the proportions different? Why might that be?  

 

 

 

What do you make of the populations of White children in North Carolina being 
the same for both the overall population and the foster care population? And did 
you notice that those were both higher in North Carolina than in the national 
numbers? What does that tell you?  

 

 

 

North Carolina has a higher percentage of Black children than national numbers, 
both in the overall population and in the foster care population. How do you 
interpret that?  
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Implicit  Bias  in Child Welfare  

Definition 

 

Implicit bias is an automatic positive or negative preference for a group, based on your 
subconscious thoughts. Biases can impact our work with families in the child welfare 
system. Bias impacts families of varied racial and ethnic backgrounds during reporting, 
investigation, substantiation, and out-of-home placement. 

Bias can influence the initiation of legal proceedings, length of stay in foster care, 
consideration of kinship placements, and other inequitable expectations for families. 
Child welfare professionals must be aware of and evaluate how their personal bias, as 
well as systemic biases, negatively impact the children and families they work with. 

Notes  
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Activity: Reflection on Implicit Association Test 

For this activity, members from each table will be asked to move to a different table to 
encourage cross-communication in the classroom. Work with your group to answer the 
following questions and be prepared to discuss them with the large group. 

 Knowing what you know now , do you think your results would change  if you 
took the test again?  What might change?  

 

 

 

 

 

 

 

 

 

 

 

 

Why do you think your results would change?  
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Worksheet: Mitigating Bias 

We are all human and all have biases, and it is not realistic to think we can do away 
with them completely. What we can do, however, is recognize and the address, or 
mitigate, those biases. 

There are a few strategies we can use to mitigate our biases, including: 

Increasing motivation toward egalitarian goals:  Some studies show that focusing 
our internal motivation toward fairness and equality may offset implicit bias. As this 
motivation becomes automatic, our energy is concentrated on seeking equality and 
fairness and less on our biases. 

 

 

 

Taking perspective and building empathy:  The ability to look at a situation from 
another personôs perspective, such as a birth parentôs, can reduce implicit biases we 
experience and increase our empathy for that person or people. 

 

 

 

Mindfulness:  When we pay attention to the details of the child welfare process as well 
as each familyôs needs and strengths, we focus less on stereotypes and our biases. 

 

 

 

Building new associations:  This process helps us to replace our existing biases with 
new ones that are more aligned with fairness and equality. A few approaches to 
creating new associations are using counter-stereotypes, inter-group contact, and team-
building. The idea of counter-stereotypes is that when we spend time with people who 
contrast the stereotypes of those we are biased against, we may reduce our biases. 
Inter-group contact includes interactions that may help us mitigate our biases. And 
team-building allows us to build teams with people in groups we may be biased against 
to create a sense of teaming and help us address biases. 
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Key Takeaways 

 

Notes  
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Family -Centered Services  

Considerations for Family Perspectives 

Worksheet: Considerations for Respectful Child Welfare Services 

Think back to the self-assessment you completed before this session. You do not need 
to share your results from that assessment, but please take a few moments to consider 
how the biases that you may have could impact your interactions with children and 
families as you answer the following questions. These notes will be kept private. 

How do my own biases imp act how I work with families?  

 

 

 

 

 

 

 

What happens when we have miscommunication?  

 

 

 

 

 

 

 

How can I practice and demonstrate positive intent?  
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Do you notice that you react differently to very young parents, or parents who 
may be significantly older than you? Do you find yourself talking with them 
differently?  

 

 

 

 

 

 

Do you recognize preconceived notions you may have about families of races or 
ethnicities different than your own? How might those come across when youôre 
talking with families?  

  

 

 

 

 

 

Does your language change if youôre talking with families who have differing 
levels of education than you do? How does it differ?  

 

 

 

 

 

 

What other ways might your biases impact families?  
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Strategies for Respectful Engagement with Families:  

How can you prepare yourself to have a difficult conversation without minimizing 
the challenges or the bad news?  

 

 

 

 

 

 

 

 

How can you show families that you are supportive even when youôre sharing 
something difficult?  

 

 

 

 

 

 

 

 

 

How can you react when there is a miscommunication or if a family member is 
upset or frustrated?  
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How are We Doing? 

The statewide service array includes services that:  

¶ Assess strengths and needs of children and families to inform service needs 

¶ Address the needs of families to create a safe home environment 

¶ Enable children to remain safely with their parents when possible 

¶ Help children in foster and adoptive homes achieve permanence 

Policy doesnôt always equal practice. 

In your experience in North Carolina child welfare, are we providing all these 
services?  

 

 

 

 

 

 

What kinds of services will meet these needs?  

 

 

 

 

 

 

How can we ensure these services are offered statewide and are family -centered 
and respectful?  
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Key Takeaways 

 

Notes  
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Populations with Special Legal Considerations  

Special Legal Considerations 

 

In the context of child welfare, certain populations are afforded specialized legal 
protections designed to address their unique vulnerabilities and ensure equitable 
access to services. 

¶ The Indian Child Welfare Act (ICWA) specifically protects Native American 
children by requiring heightened procedural safeguards, including tribal 
notification, the right to legal counsel, active state efforts to prevent family 
disruption, and placement preferences that honor familial and tribal connections, 
all aimed at preserving cultural identity and tribal sovereignty. 

¶ The Americans with Disabilities Act (ADA) mandates non-discriminatory access 
to child welfare services and supports for children with disabilities. 

¶ The Multiethnic Placement Act (MEPA) and its Interethnic Provisions (IEPA) 
safeguard children in foster care and adoption from discrimination based on race, 
color, or national origin, ensuring that placement decisions prioritize the childôs 
best interests rather than demographic considerations. 

o The Individualized Education Programs (IEPs) ensure services meet 
educational and developmental needs. 

o Additionally, MEPAôs IEPA provisions reinforce equitable service access 
for children across racial and ethnic lines, emphasizing timely and 
unbiased evaluations for foster care or adoption. 

¶ The Preventing Sex Trafficking and Strengthening Families Act (PST-SFA) 
prioritizes early identification and intervention for youth at risk of exploitation, 
obligating child welfare agencies to implement comprehensive screening, 
documentation, and services tailored to protect these children from trafficking 
and related harms. 

¶ The Family First Prevention Services Act (FFPSA) represents a preventive 
approach, enabling states to allocate federal funding toward mental health and 
substance abuse programs, parenting education, and kinship support with the 
goal of reducing foster care placements. 
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Activity Worksheet: Child Welfare Legislation for Special Populations 

The purpose of this section is to review key laws that guide the work of child welfare 
and discuss why they are important. 

What to Do:  Your group will be assigned a Child Welfare law to review, using the 
ñFederal Laws Reviewò handout that follows this activity. Answer the questions below 
and be prepared to teach the rest of the class about your assigned law. 

My group was assigned the ______________________________________________. 

How does knowing and understanding these pieces of legislation impact our 
work in child welfare services?  

 

 

 

 

 

 

 

How do these laws impact children and families in North Carolina?  

 

 

 

 

 

 

 

Laws can change. How can you keep up with federal and state legislation and 
policy changes that impact your work?  
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Handout: Federal Law Overview 
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North Carolina Child Welfare Laws 

 

North Carolina is in the small minority of states that has a state-supervised, county-
administered child welfare system.6 Each county has either a department of social 
services (DSS) or a consolidated human services agency that includes social services. 
DSSôs responsibility for protective services include: 

¶ Screening reports of suspected abuse, neglect, or dependency 

¶ Performing assessments 

¶ Providing casework services 

¶ Providing other counseling services to parents, guardians, or other caretakers to 
help those individuals and the court prevent abuse or neglect; improve the quality 
of child care; be more adequate parents, guardians, or caretakers; and preserve 
and stabilize family life 

Many requirements of relevant federal laws have been integrated into the North 
Carolina Juvenile Code, and some are explicitly referenced in the Juvenile Code but not 
codified. Requirements of federal and state laws are also integrated into state 
regulations and policies. The Juvenile Code: G.S. Chapter 7B establishes both the 
procedural and substantive laws that apply to abuse, neglect, dependency, and 
termination of parental rights cases as well as the legislatureôs purpose in enacting the 
Juvenile Code. In North Carolina, binding agency regulations are referred to as ñRulesò 
that are set forth in the North Carolina Administrative Code (N.C.A.C.). The Rules 
regulating child welfare services are part of social services apply to the extent they do 
not conflict with federal and state laws. The Division of Social Services at NCDHHS 
develops policies that comply with state and federal laws and represent best practice 
guidance, encoded in the Child Welfare Manual. 

Rylanôs Law was enacted in 2017 to provide a blueprint for creating statewide capacity 
to protect children and promote safe and stable families while incorporating evidence-
based, trauma-informed, and culturally competent practices. It was a statewide 
reformation of North Carolinaôs social services and child welfare programs. 
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Key Takeaways 

 

Notes  
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Indian Child Welfare Act (ICWA)  

Activity: Indian Child Welfare Act of 1978 (ICWA) 

Work with your group to explore your experiences connected to American Indian or 
Alaska Native tribes. Share your thoughts about how you have learned about American 
Indian or Alaska Native tribes in North Carolina. There will be no report out for this 
activity. 

Notes  
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Placement Preferences  

ICWA Background 

 

ICWA is unique among the federal laws in that it seeks to mitigate damages done by the 
federal government through colonization, the pioneering movement, and older federal 
acts. ICWA governs state custody proceedings in several ways, including:  

¶ Recognizing sovereign Tribal jurisdiction over decisions for Indian children 

¶ Establishing minimum Federal standards for the removal of Indian children from 
their families 

¶ Establishing placement preferences for Indian children with extended family or 
other Tribal families 

¶ Instituting protections to ensure that the childôs parentsô voluntary 
relinquishments of their children are truly voluntary 

ICWA applies to any state child custody proceeding involving an Indian child, and a 
child is considered an ñIndian childò if:  

¶ The child is a member of a federally recognized Tribe, or 

¶ The childôs parent is a member of a federally recognized Tribe, and the child is 
eligible for membership 

Notes  
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Placement Preferences 

 

There are two placement preferences within ICWA: foster care and adoption. In all 
instances, Tribal nations have decision-making powers to determine best placement 
preferences.  

For foster care placements, the placement preferences are, in order:  

7. A member of the childôs extended family 
8. A foster home licensed, approved, or specified by the childôs Tribe 
9. An Indian foster home licensed or approved by an authorized non-Indian licensing 

authority 
10. An institution approved by a Tribe or operated by an Indian organization that has a 
program suitable to meet the childôs needs 

For adoptive placements, the placement preferences are, in order:  

1. A member of the childôs extended family 
2. Other members of the childôs Tribe 
3. Other Indian families 

Notes  
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Active Efforts 

The Indian Child Welfare Act requires the use of ñactive effortsò, or actions intended to 
maintain or reunify an American Indian or Alaskan Native child with their family. Active 
efforts are proactive, thorough, and timely actions that are required of states to maintain 
or reunite a Native child with their family. 

Active efforts differ from óreasonable effortsô as they go beyond referrals to ensure 
families receive appropriate support and services. ICWA mandates active efforts in two 
areas:  

¶ Preventing the removal of the child or reunifying them after removal. This 
includes offering culturally appropriate services 

¶ Collaborating with the childôs tribe on all case planning decisions  

ICWAôs provisions, including those for active efforts, apply whether or not the childôs 
tribe is involved in the custody proceedings. 

Examples of active efforts: 

¶ Completing a comprehensive assessment for the child and their family, focusing 
on how you could achieve safe reunification 

¶ Identifying appropriate services and helping parents to overcome obstacles 

¶ Actively assisting the parents in accessing services 

¶ Identifying, notifying, and inviting Tribal representatives to participate in providing 
supports and services to the childôs family and in family meetings and 
permanency planning 

¶ Conducting a diligent search for extended family members, and contacting and 
consulting those family members to provide support for the child and their 
parents 

¶ Offering and using culturally appropriate family preservation strategies, and 
facilitating the use of these strategies provided by the Tribe 

¶ Actively working to keep siblings together whenever possible 

¶ Supporting regular interaction between the child and their parents or Indian 
custodians in the most natural setting possible 

¶ Facilitating trial home visits when safe 

¶ Monitoring progress and participation in services 

¶ Considering multiple methods to address the childôs, parentôs, and familyôs needs  

¶ Providing post-reunification services and monitoring 

What examples can you think of that would be considered active efforts?  
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Notice to Tribes  

Requirement to Provide Notice 

Handout: Notification to North Carolina Tribal Nations  

When an Indian child is removed from their home to be placed into foster care, the child 
welfare agency is required to notify the childôs tribe. Remember from an earlier section 
of this training that an Indian child is defined as ñany unmarried person under the age of 
18 who is either a member of a federally recognized Indian Tribe or the biological child 
of a member of a federally recognized Indian Tribe and is eligible for membership in a 
federally recognized Indian Tribe.ò  

The federal Indian Child Welfare Act requires notice to tribes for:  

¶ Involuntary foster care placements 

¶ Termination of parental rights proceedings 

ICWA does not require notice to tribes: 

¶ For voluntary placements (including when there is no threat of removal by the 
state child welfare agency or when the childôs parent or Indian custodian can 
regain custody on demand) 

¶ If neither the parent nor child is a member of a federally recognized tribe 

¶ If the child is not eligible for tribal membership in a federally recognized tribe 

¶ For Tribal court proceedings 

¶ For proceedings regarding a criminal act committed by a minor 

¶ For awards of custody in divorce proceedings 

ICWA does not require notice to tribes prior to emergency removals, but state child 
welfare agencies must immediately take action to comply with ICWA if it is applicable.  

North Carolina policy requires that county DSS workers notify: 

¶ Tribal authorities, when taking custody of a tribal child or earlier with parental 
permission 

¶ Adult relatives of Indian children being placed in foster care for possible 
placement preferences 

Best practice indicates that the Caseworker also call and email the Tribal Nationôs ICWA 
or Family Support Services to notify them that official notification has been sent. 

An ICWA notice should include:  

¶ The birth name, birthplace, date of birth, Tribal enrollment information, and 
number (if applicable) for the child, birth parents, grandparents, and other direct 
lineal ancestors 

¶ A copy of the relevant child-custody proceeding documents or petition, and the 
date, time, and location of any scheduled hearing  
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An ICWA notice should be sent to:  

¶ The childôs parents 

¶ The childôs Indian custodian, if applicable 

¶ The ICWA Designated Agents of each Tribe in which the child is or may be 
enrolled. The ICWA Designated Agent for each Tribal nation can be found on the 
Bureau of Indian Affairs website 
https://www.federalregister.gov/documents/2024/12/11/2024-29005/indian-
entities-recognized-by-and-eligible-to-receive-services-from-the-united-states-
bureau-of. 

¶ The appropriate BIA Regional Director 

The ICWA notice must be sent by registered or certified mail with a return receipt 
requested, with a copy sent to the appropriate BIA Regional Director. The appropriate 
Regional Director can also be found on the BIA website. 

Notes  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.federalregister.gov/documents/2024/12/11/2024-29005/indian-entities-recognized-by-and-eligible-to-receive-services-from-the-united-states-bureau-of
https://www.federalregister.gov/documents/2024/12/11/2024-29005/indian-entities-recognized-by-and-eligible-to-receive-services-from-the-united-states-bureau-of
https://www.federalregister.gov/documents/2024/12/11/2024-29005/indian-entities-recognized-by-and-eligible-to-receive-services-from-the-united-states-bureau-of
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Tribes in North Carolina 
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The eight state-recognized tribes in North Carolina are:  

¶ The Coharie  (Co-hair-e), which is headquartered in Clinton and mostly located in 
the southeastern region of the state, in Harnett and Sampson counties. The 
Coharie community includes four settlements: Holly Grove, New Bethel, Shiloh, 
and Antioch. The Coharie have approximately 2,700 members, and about 20 
percent of the members live outside the tribal communities.  

¶ The Eastern Band of Cherokee Indians  (which is also federally recognized), 
whose home is on the 56,000-acre Qualla Boundary next to the Great Smoky 
Mountains National Park. There are over 16,000 enrolled members, and 60 
percent of them live on the Boundary.  

¶ The Haliwa -Saponi Indian Tribe  (Ha-li-wa Sa-pony), whose members are direct 
descendants of the Saponi, Tuscarora, Tutelo, and Nansemond Indians. The 
Haliwa-Sapnoni tribe has 3,800 members, the third-largest tribe in the state, who 
mostly live in òThe Meadows,ò which takes up most of the southwestern part of 
Halifax County and the southeastern part of Warren County.  

¶ The Lumbee (Lum-bee)Tribe of North Carolina  (which has partial federal 
recognition) is the largest tribe in the state, the largest tribe east of the 
Mississippi River, and the ninth largest in the nation. The over 55,000 members 
live mostly in Robeson, Hoke, Cumberland, and Scotland counties. 

¶ The Meherrin  (Me-hair-in) refer to themselves as ñpeople of the waterò, and they 
share language, traditions, and culture with the Nottoway and other 
Haudenosaunee Nations. The Meherrin are the only non-reservation Indians in 
North Carolina who still live on their original Reservation lands, near Como.  

¶ The Sappony  (Sa-pony) Tribe  includes seven core families (or clans), whose 
850 members live in the High Plains along the North Carolina and Virginia 
border, in Person County (and partially in Halifax County, Virginia). 

¶ The Occaneechi Band of the Saponi Nation  (O-ka-knee-chi Band of the Sa-
pony) is located in Alamance, Caswell, and Orange Counties, with Tribal 
Grounds in the Little Texas Community. The Occaneechi Band of the Saponi 
Nation have over 1,100 members.  

¶ The Waccamaw Siouan  (Wa-ka-maw Sioux-an) moved from northeast of 
Charleston, South Carolina, to the swamplands of North Carolina, and the Tribal 
Office is in Columbus and Bladen Counties. The community has over 2,000 
citizens.  

Youôll see a reference to ñnon-reservationò Indians when talking about the Meherrin 
Tribe. Not all American Indians live on their reservation lands, and not all Tribes have 
Tribal lands for their members to live on. This is directly related to the Dawes Act of 
1887, which split up reservations and allowed non-Tribal members to purchase the land 
designated as Indian reservations. In some states, such as Oklahoma, Tribal lands 
were offered to settlers as homestead lands, a designation still held today and 
documented on tax records. 

According to the BIA, a federally recognized tribe is an American Indian or Alaska 
Native tribal entity that is recognized as having a government-to-government 
relationship with the United States, with the responsibilities, powers, limitations, and 
obligations attached to that designation, and is eligible for funding and services from the 
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Bureau of Indian Affairs. Federally recognized tribes are recognized as possessing 
certain inherent rights of self-government (called tribal sovereignty) and are entitled to 
receive certain federal benefits, services, and protections because of their special 
relationship with the United States. At present, there are 574 federally recognized 
American Indian and Alaska Native tribes and villages. 

Notes  
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Activity: North Carolina Tribal Nations 

What to Do:  With your partner(s), visit the Tribal nation website assigned to your group. 

¶ The Coharie (Co-hair-e): https://coharietribe.org/  

¶ The Eastern Band of Cherokee Indians: https://www.ebci.gov/  

¶ The Haliwa-Saponi Indian Tribe (Ha-li-wa Sa-pony): https://www.haliwa-
saponi.gov/  

¶ The Lumbee (Lum-bee)Tribe of North Carolina: https://www.lumbeetribe.com/  

¶ The Meherrin (Me-hair-in): https://meherrinnation.org/  

¶ The Sappony (Sa-pony) Tribe: https://www.sappony.org/  

¶ The Occaneechi Band of the Saponi Nation (O-ka-knee-chi Band of the Sa-
pony): https://obsn.org/  

¶ The Waccamaw Siouan (Wa-ka-maw Sioux-an): https://waccamaw-siouan.org/  

Identify two aspects of that Tribal nationôs history. 

 

 

 

Identify one ceremony celebrated by the Tribal nation . 

 

 

 

Name at least two symbols from the Tribal nation website.  

 

 

 

Identify at least two services provided by the Tribe to Tribal citizens.  

 

 

 

What does this Tribal Nation call their elected leader? ( such as  Governor, Chief, 
or Tribal Council)  

 

 

 

 

https://coharietribe.org/
https://www.ebci.gov/
https://www.haliwa-saponi.gov/
https://www.haliwa-saponi.gov/
https://www.lumbeetribe.com/
https://meherrinnation.org/
https://www.sappony.org/
https://obsn.org/
https://waccamaw-siouan.org/
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Handout: Contact Information for North Carolina Tribal Nations  

Current as of September 2025, contact information can be found on the NC DOA page: 

https://ncadmin.nc.gov/public/american-indians/nc-tribal-communities 

Each Tribal government has a Tribal Office (or offices), and the contact information 
generally includes the:  

¶ Tribal Chief or Chairperson 

¶ Executive Director or Tribal Administrator 

¶ Tribal Enrollment Specialist 

 Coharie Tribe  

Ammie Gordon "Gordie", Chief 

Greg Jacobs, Executive Director - greg_jacobs53@yahoo.com 

Vacant, Tribal Enrollment Officer -  

Address:  7531 N U.S. Hwy 421, Clinton, NC 28328 

Phone : 910-564-6909   

Fax: 910-564-2701 

Website: https://coharietribe.org/  

 

 Eastern Band of the Cherokee Nation 

Michelle Hicks, Principal Chief 

Alan B. Ensley, Vice Chief 

Paxton Myers, Chief of Staff 

Pam Straughan, Deputy Chief of Staff 

Address : PO Box 1927, Cherokee, NC 28719 

Phone:  828-359-7000 

Fax:  828-497-7000 

Website: https://www.ebci.gov/  

https://ncadmin.nc.gov/public/american-indians/nc-tribal-communities
mailto:greg_jacobs53@yahoo.com
https://coharietribe.org/
https://www.ebci.gov/
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 Haliwa-Saponi Indian Tribe 

Shalene Kanseah, Tribal Administrator - skanseah@haliwa-saponi.org 

Tosha Silver, Enrollment Clerk - toshasilver@haliwa-saponi.com 

Dr. Ogletree Richardson, Chief  

Gideon Lee, Chairperson 

Physical Address:  39021 N.C. Hwy 561, Hollister, NC 27844 

Mailing Address:  PO Box 99, Hollister, NC 27844 

Phone:  252-586-4017  

Fax:  252-586-3918 

Website:  https://www.haliwa-saponi.gov/  

 

 Lumbee Tribe of North Carolina 

Mr. John Lowery, Tribal Chairman - johnlowery@lumbeetribe.com  

Ricky Harris, Administrator - rharris@lumbeetribe.com 

Phone:  910-522-2190 

Camera Brewer, Admin. Assist. to Chairman - cbrewer@lumbeetribe.com 

Phone: 910-522-2190 

Reena Locklear, Enrollment Director - roxendine@lumbeetribe.com 

Mailing Address:  PO Box 2709, Pembroke, NC 28372 

Physical Address:  6984 NC Hwy 711 West, Pembroke, NC 28372  

Main:  910-521-7861 

Fax:  910-521-7790  

Fax-Adm:  910-521-2278 

Website:  www.lumbeetribe.com  

  

mailto:skanseah@haliwa-saponi.org
mailto:toshasilver@haliwa-saponi.com
https://www.haliwa-saponi.gov/
mailto:johnlowery@lumbeetribe.com
mailto:rharris@lumbeetribe.com
mailto:cbrewer@lumbeetribe.com
http://www.lumbeetribe.com/


Pre-Service Training: Core         Week Two  

Division of Social Services        64 
 

 Meherrin Indian Tribe 

Jonathan Caudill, Jr., Chief 

Alison Brown, Tribal Administrator 

Physical Address:  852 NC-11 South, Ahoskie, NC 27910  

Mailing Address:  PO Box 274 , Ahoskie, NC 27910 

Phone:  252-904-1517 

Email:  meherrincouncil@gmail.com 

Website:  https://meherrinnation.org/  

 

 Occaneechi Band of the Saponi Nation 

Mr. W.A. "Tony" Hayes, Tribal Chair - tony.hayes@trancasnc.com 

Ms. Vickie Jeffries, Tribal Administrator - vickiejeffries@yahoo.com 

Phone:  336-421-1317 

Mailing Address:  PO Box 356, Mebane, NC 27302 

Phone:  919-304-3723 

Email: obsntribe@gmail.com 

Website:  www.obsn.org  

  

https://meherrinnation.org/
mailto:vickiejeffries@yahoo.com
http://www.obsn.org/
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 Sappony 

Mr. Otis K. Martin, Chief 

Mr. Dante Desiderio, Executive Director - dante@nafoa.org  

Mrs. Dorothy Stewart Yates, Tribal Chair - dorothysyates@gmail.com  

Physical Address:  4281 Virgilina Rd., Virgilina, VA 24598 

Mailing Address:  PO Box 3265, Roxboro, NC 27574 

Email:  sappony@msn.com  

Website:  www.sappony.org  

 

 Waccamaw Siouan Tribe 

Rev. Mike Jacobs, Chief - revmdjacobs@gmail.com/Phone: 910-619-3967 

Ms. Pamela Young Jacobs, Assistant Chief - nativesongpj@yahoo.com  

Phone:  910-234-1294 

Millie Freeman, Chairperson 

Leslie Jones, Housing Coordinator & Tribal Enrollment Specialist ï  

leslie.jones@waccamaw-siouan.com  

Phone:  910-655-8778 

Mailing Address:  PO Box 69, Bolton, NC 28423 

Physical Address:  7275 Old Lake Rd, Bolton, NC 28423 

Phone:  910-665-8778 

Fax:  910-655-8779 

Email:  siouan@aol.com  

Website:  www.waccamaw-siouan.com  

  

mailto:dante@nafoa.org
mailto:dorothysyates@gmail.com
mailto:sappony@msn.com
http://www.sappony.org/
mailto:nativesongpj@yahoo.com
mailto:leslie.jones@waccamaw-siouan.com
mailto:siouan@aol.com
http://www.waccamaw-siouan.com/
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Consideration for Engaging Tribal Families  

Considerations When Working with Tribal Families 

American Indian and Alaskan Native individuals have unique cultural identities, 
determined by their personal and family histories. Some American Indian and Alaskan 
Natives refer to themselves as ñNativeò, by their tribal name, or otherwise, and many 
Alaskan Natives do not refer to themselves as ñIndianò and consider it rude when others 
do so. 

Tribal culture is community-oriented rather than toward each individual. Storytelling is a 
very common practice in many American Indian and Alaskan Native families and 
communities to share messages and teachings. 

The actions of the federal government throughout the history of our country have led to 
feelings of distrust from the American Indian and Alaskan Native communities.  

Do: 

¶ Learn how the community refers to itself as a group, such as their Tribal name 

¶ Listen more than you speak and learn to be comfortable with silence and pauses 
in conversation 

¶ Ask people to educate you on cultural traditions and norms in their community 

And do not:  

¶ Interrupt people or interject during pauses or long silences 

¶ Invade peopleôs personal space 

¶ Tell stories about distant relatives of yours who were American Indian or Alaskan 
Native to build rapport, unless you still have a connection to that community and 
culture 

¶ Rush conversations and constantly check your watch 

Notes  
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Tribal Traditions 

 

Traditions and customs vary between and among American Indian and Alaskan Native 
Tribal nations. Tribal nations have different ways of recognizing who is close family and 
who is responsible for the children in a family. 

North Carolina is home to the largest population of American Indians east of the 
Mississippi River. North Carolina is home to two federally-recognized and eight state-
recognized Tribal nations (the two federally-recognized Tribal Nations are also state-
recognized). 

It is important to ask for information and education on what traditions are most important 
to members of each family, community, and tribe. 

Notes  
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Family and Tribal Engagement  

Intergenerational Trauma 

 

The concept of intergenerational trauma is the ñcumulative emotional and psychological 
wounding across generations, including oneôs lifespan, which emanates from massive 
group trauma. This level of trauma is one of the most significant obstacles to engaging 
American Indian and Alaskan Native families.  

Our role in the child welfare system can trigger these wounds in families despite our 
best efforts and intentions. When we are engaging American Indian and Alaskan Native 
families, we must:  

¶ Educate ourselves about intergenerational trauma. You can learn more by 
visiting the National Indian Child Welfare Associationôs website (www.nicwa.org).  

¶ Understand that this trauma has impacted each tribe, community, and family 
differently 

¶ Approach families in a strengths-based way, and focus on what has happened 
rather than what is wrong 

¶ Provide space to families to share their story in their way and in their time 

¶ Listen and reflect without judgement 

¶ Address and mitigate your biases to avoid families who are still processing their 
trauma 

Notes  
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What do you know about historical and intergenerational trauma?  

 

 

 

 

 

 

 

 

 

What have you learned about in this training that would contribute to this 
historical and intergenerational trauma?  

 

 

 

 

 

 

 

 

 

What might you say to acknowledge the role that child welfare services have 
played in intergenerational and historical trauma for Tribal children and families?  
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Family Engagement: Relational Worldview Model 

 

The National Indian Child Welfare Association created the Relational Worldview Model 
as a framework for the child welfare workforce for: 

¶ Assessing imbalances for an individual or family 

¶ Restoring balance or harmony back into an individual or family 

¶ Case planning 

¶ Family crisis planning 

¶ Goal setting 

This model is based in tribal teachings and beliefs and includes the four quadrants of 
context, mind, spirit, and body. Each quadrant is constantly changing, and each is 
interdependent and interrelated with the others to reach balance and harmony. 

Notes  
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Handout: Tribal Best Practices for Family Engagement Toolkit 

 



Pre-Service Training: Core         Week Two  

Division of Social Services        72 
 

 



Pre-Service Training: Core         Week Two  

Division of Social Services        73 
 

 



Pre-Service Training: Core         Week Two  

Division of Social Services        74 
 

 



Pre-Service Training: Core         Week Two  

Division of Social Services        75 
 

 

Visit the National Indian Child Welfare Association website for more information, or see 
the toolkit here: https://www.nicwa.org/wp-content/uploads/2025/02/Fam-Engagement-
Toolkit-2018.pdf  

Notes 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.nicwa.org/wp-content/uploads/2025/02/Fam-Engagement-Toolkit-2018.pdf
https://www.nicwa.org/wp-content/uploads/2025/02/Fam-Engagement-Toolkit-2018.pdf
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Activity: Family Engagement: Relational Worldview Model 

 

The purpose of this activity is to explore the Relational Worldview Model by applying it 
to a family scenario and strategizing how to work with a Native American family. 

What to Do:  

¶ Read the Fletcher family scenario 

¶ Review the suggested quadrant action strategies 

¶ With your group partners, identify steps you could use in each quadrant to work 
with the Fletcher family 

¶ Discuss questions with your group partners 

Scenario 

Mother: Stephanie Fletcher, Eastern Band of Cherokee Indians member 

Father: Charles Fletcher, Eastern Band of Cherokee Indians member, incarcerated 

Child 1: Jeremy Fletcher, 6 yr male, Eastern Band of Cherokee Indians member 

Child 2: Abby Fletcher, 4 yr female, Eastern Band of Cherokee Indians member 

Stephanie has an open In-Home case due to concerns for supervision due to substance 
misuse. As you have worked with the family, Stephanie has shared with you that she 
struggles with using meth and is trying to stop using. You have also received reports 
from Jeremy and Abbyôs schools that both children have missed a significant amount of 
school over the last quarter. 
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Action Strategies 

Context quadrant, focusing on social and environmental factors: 

¶ Assess the safety needs for the family 

¶ Work with Stephanie to identify her natural supports who could help in a crisis 

¶ Reach out to the school to gather more information on Jeremy and Abbyôs 
attendance 

What steps might you take to work with the Fletcher family in the Context 
quadrant?  

 

 

 

 

 

 

 

 

 

 

Mind  quadrant, focusing on communication with the family: 

¶ Begin (or continue) building rapport with Stephanie 

¶ Assess and recognize Stephanieôs behavioral and mental health needs, and 
consider making a referral for a formal assessment 

¶ Share resources with Stephanie and demonstrate support 

What steps might you take to work with the Fletcher family in the Mind quadrant?  
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Spirit  quadrant and focusing on tribal customs:  

¶ Acknowledging that Stephanie may be experiencing intergenerational trauma 

¶ Identify possible tribal elders or a spiritual leader to offer cultural support 

What steps might you take to work with the Fletcher family in the Spirit quadrant?  

 

 

 

 

 

 

 

 

 

 

 

Body  quadrant and focusing on physical health:  

¶ Talk with Stephanie about her meth use. What has she tried to stop using, and 
what help is she open to receiving now? 

¶ Share treatment options with her, ranging from daily or weekly treatment groups 
or more intensive service options 

What steps might you take to work with the Fletcher family in the Body quadrant?  
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Group Discussion Questions 

How did it feel to approach your work with the family using quadrants of mind, 
body, spirit, and context?  

 

 

 

 

 

How would discussing balance among the quadrants impact your conversations 
with families?  

 

 

 

 

 

How does the Relational Worldview Model impact how you work with families?  

 

 

 

 

 

How does working within quadrants influence how you engage the family?  

 

 

 

 

 

What of this model will you use with families in the future?  
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Key Takeaways 

 

Notes  
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Self-Reflection 

Activity: Relational Worldview Model Self-Reflection 

Examine how your well-being and self-care are interpreted through the four quadrants. 

Context  quadrant, focusing on social and environmental factors: 

¶ Social history 

¶ Economics 

¶ Work and school 

¶ Family and peers 

¶ Community 

¶ Culture 

How does the Context quadrant relate to your well -being and self -care?  

 

 

 

 

 

 

 

 

Mind  quadrant, focusing on communication with the family: 

¶ Knowledge and judgment 

¶ Thinking process 

¶ Self-esteem 

¶ Memories 

¶ Emotions 

How does the Mind  quadrant relate to your well -being and self -care?  
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Spirit  quadrant and focusing on tribal customs:  

¶ Innate positive, which are spiritual forces such as guardian angels and ancestors 

¶ Learned positive, which are cultural practices such as smudging, drumming, or 
prayer 

¶ Innate negative, which are the forces that make us do bad things 

¶ Learned negative, which are the witchcraft or cultural practices that do or cause 
harm, negative energy, or negative unhealthy behaviors 

How does the Spirit  quadrant relate to your well -being and self -care?  

 

 

 

 

 

 

 

 

 

Body  quadrant and focusing on physical health:  

¶ Biochemistry 

¶ Genetics, including family history of genetic conditions or disease 

¶ Health status, including overall health and any medical or emotional conditions or 
disease impacting their physical and emotional health 

¶ Sleep and rest state. How much sleep are they getting, and is it quality sleep or 
are they restless while trying to get good sleep? 

¶ Substance use, including use of alcohol and drugs 

How does the Body  quadrant relate to your well -being and self -care?  
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Pre-Service Training: Core Week 2 Day 2 Agenda  

 

 

Child Welfare in North Carolina Pre -Service Training: Core  

Welcome 

Engaging Families through Family -Centered Practice  

Defining Family 

Using Family-Centered Practice to Engage Families 

 

BREAK  

Using Family-Centered Practice to Engage Families, continued 

 

Narrative Interviewing  

What is Narrative Interviewing? 

Narrative Interviewing Process 

Learning Lab: Narrative Interviewing 

LUNCH 

Safety-Organized Practice Tools for Strengths-Based and Solution-Focused 
Interviewing 

BREAK  

Quality Contacts  

Why is Quality Important? 

Quality Contacts 

Preparation for Quality Contacts 

Engaging Safety and Support Networks  

Engaging Support Networks 

Skills Practice: Using Interviewing Tools 

Self -Reflection  

My Eco-Map 
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Preservice Training: Core Week 2 Day 2 Learning Objectives  

¶ Describe and provide examples of strategies to prepare the child and family for 
court.  

¶ Explain the importance of debriefing with families after court hearings. 

¶ Describe the key components of Narrative Interviewing. 

¶ Outline the steps of Narrative Interviewing. 

¶ Describe the ways in which Narrative Interviewing aligns with the NC Child 
Welfare Practice Model core values. 

¶ Conduct quality contacts with case participants to facilitate assessment and 
case planning activities throughout the life of the case.  

¶ Conduct quality contacts with case participants to facilitate assessment and 
case planning activities throughout the life of the case. 

¶ Review case information and prepare for contacts prior to conducting visits.  

¶ Conduct quality contacts with case participants to facilitate assessment and 
case planning activities throughout the life of the case. 

¶ Continually assess for the safety and risk of children involved in DSS cases. 

¶ Apply a family-centered approach to all interactions they have with families.  

¶ Conduct quality contacts in accordance with policy and more often, as needed. 

¶ Identify the key components of effective safety and support networks. 

¶ Explain the benefits of having a robust safety and support network. 

¶ Apply strategies to identify potential members of a safety and support network. 

  

Day 2 

Engaging Families through Family -Centered Practice  

Narrative Interviewing  

Quality Contacts  

Engaging Safety and Support Networks  
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Core Week 2 Day 2  

Engaging Families through Family -Centered Practice  

Defining Family 

 

 

The concept of family, as it pertains to child welfare services, is identified throughout 
policy documents and guidelines. Recognizing how family is described in policy helps 
child welfare professionals align their practices with policy mandates and expectations. 

There are instances where policy definitions of family differ from how families 
themselves define their family. Safety and Support Networks may include individuals 
identified as family by the child or caregivers, as well as other supportive figures who 
play a meaningful role in the family's life. 

Notes  
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Handout: Defining Family 

Cross Function Topics, Parent Engagement (Including Non -Resident Parents) and 
Needs Assessment (June 2025)  

Birth Parent: genetic, biological, or natural parents. 

Residential Parent: In child welfare it is the parent with whom the child(ren) primarily 
resides. 

Stepparent: An individual who is the spouse of a parent of a child, but who is not a legal 
parent of the child. 

Relative is defined as an individual directly related to the juvenile by blood, marriage, or 
adoption. This includes but is not limited to the following examples: a grandparent, 
sibling, aunt, or uncle. Adoptive parents of siblings are not considered relatives of the 
legal child; however, they must be considered in the identification and notification of 
individuals who have legal custody of a sibling. 

Absent parents must be involved in the CFT meeting unless there is a valid conflict or 
safety issue, and this must be clearly documented in the case record. 

Policy uses terms absent parent, non-resident parent, and non-custodial parent without 
providing specific definitions for each. Policy defines the expectation that absent/non-
residential/non-custodial parents are involved in the Child Welfare process, as policy 
states ñIf an absent or noncustodial/non-residential parent is not involved in the 
planning, ask what it would take to become involved, as well as if there are any relatives 
that may be a resource in supporting the child(ren). 

CPS Intake Policy, Protocol, and Guidance, definition section (March 2025)  

Juvenile: A person who has not reached the person's eighteenth birthday and is not 
married, emancipated, or a member of the Armed Forces of the United States. 

Caretaker: Any person other than a parent, guardian, or custodian who has 
responsibility for the health and welfare of a juvenile in a residential setting. A person 
responsible for a juvenile's health and welfare means a stepparent; foster parent; an 
adult member of the juvenile's household; an adult entrusted with the juvenile's care; a 
potential adoptive parent during a visit or trial placement with a juvenile in the custody of 
a department; any person such as a house parent or cottage parent who has primary 
responsibility for supervising a juvenile's health and welfare in a residential child care 
facility or residential educational facility; or any employee or volunteer of a division, 
institution, or school operated by the Department of Health and Human Services. 
Nothing in this subdivision shall be construed to impose a legal duty of support under 
Chapter 50 or Chapter 110 of the General Statutes. The duty imposed upon a caretaker 
as defined in this subdivision shall be for the purpose of this Subchapter only. Nothing in 
this subdivision shall be construed to impose a legal duty of support under Chapter 50 
or Chapter 110 of the General Statutes. The duty imposed upon a caretaker as defined 
in this subdivision shall be for the purpose of this Subchapter only. See also Caretaker 
Definition Decision Tool. 
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CPS Assessment Policy, Protocol, and Guidance PATHNC, Policy & Legal Basis 
(March 2025)  

Victim Children: When a report of abuse, neglect, and/or dependency is received 
regarding a non-institutional setting, all children living in the home must be considered 
and assessed as victim children, regardless of whether they are named in the report. 

CPS Assessment Policy, Protocol, and Guidance PATHNC, Contacts During the 
Assessment (March 2025)   

Household members: Every adult in the home is considered a caretaker regardless of 
their role in the care of the child, unless it is a roommate with a separate access point to 
the home that restricts their access to the child(ren). 

In-Home Services Policy, Protocol, and Guidance, Required Contacts for In -Home 
Services (October 2024)  

Some families may identify individuals that are not biologically related to them as 
relatives. For families with limited biological supports non-relative kin can be an 
essential support to those families and should engaged in the process of assisting 
families with keeping children safe. For the purposes of engagement in building the 
Safety Network, any non-relative kin identified as relatives by the family should be 
treated as such. 

Non-Victim Children: Examples of a non-victim child living in the home could be, but are 
not limited to: 

¶ A child born to the family during In-Home services with no finding of 
substantiation or Child Protective Services Needed 

¶ A child that moved into the home after the In-Home Services case opened and 
after the abuse or neglect occurred 

¶ A circumstance with a case decision to substantiate, but not for every child in the 
home 

Permanency Planning Services Policy, Protocol, Guidance, Required Forms: 
Planning Forms (June 2025)  

Per federal law, individuals are considered siblings of a child even if termination or 
disruption of parental rights, such as death, has occurred. 

The county child welfare agency must make diligent efforts to notify the following people 
within 30 days after the initial order removing custody: 

¶ Adult relatives and kin suggested by parents 

¶ Adult maternal and paternal grandparents, aunts, uncles, siblings, great 
grandparents, nieces, and nephews 

¶ All parents of a sibling where such parent has legal custody of such sibling 

¶ Relatives and other persons with legal custody of a sibling 
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Activity: Defining Family 

In your groups, discuss the following questions: 

What surprises you about these definitions?  

 

 

 

 

 

 

 

 

 

Is there anyone missing that you would include as family?  

 

 

 

 

 

 

 

 

 

Is there anyone listed that doesnôt feel like family? 
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Activity: Do Families Heal Best Together? 

With your group, engage in a discussion about the statement below and use the space 
provided to record the groupsô thoughts for report out. 

 Families heal best together . 
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Debrief 

Who knows the most about your family?  

 

 

 

 

 

Who knows their strengths?  

 

 

 

 

 

Who knows their areas of need?  

 

 

 

 

 

Who knows their hurt?  

 

 

 

 

 

Who knows their joys?  
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Who would we need to engage with to learn the most about your family?  

 

 

 

 

 

And who else?  

 

 

 

 

 

Were you able to add to your original list?  

 

Were you able to provide direction to someone else that could add to your list?  

 

 

 

 

 

Would you be comfortable with me, as your caseworker, deciding who was not 
important enough for me to engage with?  

 

 

 

 

 

Who should decide that?  
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Using Family -Centered Practice to Engage Families  

Engaging Family in the Child Welfare Process 

 

Family-centered engagement is a process, not an event. The child welfare process is a 
non-voluntary, mandated process. Caseworkers must engage the family and their 
supports throughout the child welfare process. 

Power dynamics create challenges to engagement. Engagement is not about politeness 
and niceness; it is about transparency, partnership, and invitation into a challenging 
mandated process. Different roles within the family and support network will require 
different engagement efforts. Different points within the child welfare process require 
different engagement efforts. 

Will it come naturally and with ease , or might it be challenging for you to connect 
with families with empathy and build a collaborative partnership?  
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Will it come naturally and with ease or might it be challenging for you to explain 
how child welfare is a mandated process and responsibly engage the power you 
hold in this dynamic?  

 

 

 

 

 

 

 

 

 

 

 

 

 

How can you improve your skillset in the areas required to adequately engage 
families in the child welfare process that balances these required skills?  
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Activity: Brown Paper Lunch Bag 

As we recognize the privilege of holding anotherôs story, we want to realize that sharing 
can make it easier for the person to carry their own story. The sharing of any part or 
piece of your story requires an enormous amount of trust. When trauma has occurred, 
memories can be skewed or lost by the person. Defense mechanisms such as shock, 
repression, denial, lying, or leaving out essential details may serve protective purposes 
for themselves or others. How you treat the information (without criticism and judgment), 
understanding the fragility of the person sharing it, will determine your level of 
engagement and whether you will receive any more information ï or gain their trust.  

What are you feeling?  

 

 

 

 

 

 

What is your reaction to leaving your story in the room?  

 

 

 

 

 

 

 

What are  your key takeaways from this exercise?  
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Principles of Partnership 

 

What are some examples of how these principles might look in practice that you 
remember from your pre -work e -learning modules?  

Everyone  Desires Respect:  

 

 

 

 

 

 

 

 

 

 

Everyone Needs to be Heard:  
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Everyone has Strengths:  

 

 

 

 

 

 

Judgments  can Wait:  

 

 

 

 

 

 

 

 

Partners Share Power:  

 

 

 

 

 

 

 

Partnership is a Process:  
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Examples of some of the characteristics of the principles:  

Everyone Desires Respect: Asking permission to sit down on a parentôs couch before 
an interview. This shows respect when entering someoneôs home 

Everyone Needs to be Heard:  Allowing a peer to vent about a hard day they are 
having. Empathetic and active listening happens when you allow someone the 
opportunity to freely share what is on their mind and listen to what they have to say 

Everyone has Strengths:  Asking questions about what has worked well for someone 
in the past. When families come to the attention of the agency, or if you see a coworker 
having a hard time, it may be hard for them to focus on anything but negativity. Asking 
what has worked well in the past is a way to redirect attention to strengths 

Judgments can Wait:  Seeking different perspectives on a situation. Not accepting the 
first explanation of a situation means you are open to hearing other interpretations. As 
the saying goes, there are always two sides to every story 

Partners Share Power:  Giving a family a choice between service providers. In child 
welfare, a lot of control and decision-making is given to the caseworker, and while that 
will not change, it is critical to try and balance the situation where it is safe to do so 

Partnership is a Process:  Allowing time and patience to develop a rapport with 
someone else. This will not happen overnight but practicing these principles with both 
families and peers will lend itself to a solid and productive working relationship 
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Using Family-Centered Practice to Engage Families 

 

During what encounters do you use family -centered practice?  

 

 

 

 

 

 

 

 

 

When you think about the many aspects of your role as a child welfare worker, 
where or when else do you think family -centered practice with families takes 
place?  
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Why Do OUR Beliefs Matter? 

 

Notes  
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Impact of Family-Centered Practice on Outcomes 

Family-centered practice is a mindset that builds strong partnerships between families 
and child welfare workers to support effective decision-making. Families are seen as 
experts in identifying what works best for themselves and their children. 

Early family involvement can help preserve families and prevent out-of-home 
placements. Inclusive planningðinvolving kin and non-relative kinðenhances a childôs 
sense of belonging and expands permanency options. Youth engagement promotes 
leadership, self-esteem, and social connection during critical developmental stages. 

Notes  
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Key Takeaways 

 

Notes  
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Narrative Interviewing  

What is Narrative Interviewing?  

Interviewing as a Tool 

 

Interviewing is a foundational tool of the child welfare process and incorporates all of the 
essential functions: communicating, engaging, assessing, planning, and implementing.  

Narrative interviewing is a family-centered, trauma-informed form of interviewing that 
supports engaging families in the child welfare process. It centers the interviewee as the 
expert on their story. Research shows that open-ended questioning facilitates better 
recall, reduces suggestibility, and promotes a more accurate representation of events. 

How does it feel to discuss interviewing as a tool for child welfare that addresses 
all essential functions?  
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Key Components of Narrative Interviewing 

 

Understanding the key components supports the creation of a strong narrative 
interviewing practice. Narrative interviewing can be used with people of any age. 

Strengths -Based Questions:  We ask questions highlighting resilience, capacity, and 
hope. We look for whatôs working, not just whatôs broken. This helps families feel seen 
for more than their challenges 

Family -Centered Approach: The family leads the way. We follow their rhythm, their 
priorities, and their language. Weôre not just gathering dataðweôre building trust 

Understanding Lived Realities:  We seek to understand what life actually looks like for 
the family. Not just whatôs documented, but whatôs felt, experienced, and navigated 
every day 

Curiosity and Critical Thinking:  We stay open. We ask questions exploring 
discrepancies, challenging assumptions, and inviting deeper reflection. Weôre not here 
to judgeðweôre here to learn 

Empathy and Respect: Every interaction is grounded in compassion. We honor the 
dignity of each person we speak with, and we recognize that sharing a story is an act of 
courage 

Creating Safe and Authentic Space:  Our job is to create the conditions where families 
feel safe enough to be honest, vulnerable, and real. That means being present, being 
patient, and being human 

Notes  
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Narrative Interviewing Process  

Beginning an Interview 

 

Building rapport and establishing interview agreements takes time and is not to be 
diminished or skipped due to time constraints or urgency. Narrative interviewing 
requires caseworkers to take a ñnot-knowingò stance. 

How might taking time to build rapport and establish agreements support the 
interview process?  

 

 

 

 

 

 

 

What ways have you considered to support a ñnot-knowingò stance? 
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Funneling 

 

Funneling refers to a technique of interviewing that begins with open ended questions 
and encourages a free narrative. Always start with a Narrative Prompt and follow up 
with open-focused questions. Only ask a direct question after you have tried an open 
one, and even then, only if you must.  

Do not ask ñwhyò when using open focused questions as why can be judgmental, places 
blame, puts people on the defensive. When you find yourself at the bottom of the funnel 
use the recycling technique to go back to the top of the funnel and ask a narrative 
prompt. 

Narrative Prompts begin with ñtell me,ò ñhelp me understand,ò or ñexplainéò Examples 
are:  

¶ ñTell me everything that happened.ò  

¶ ñTell me everything you can remember about that.ò  

¶ ñTell me everything from the beginning to the end.ò  

¶ ñHelp me understand what you mean.ò 

¶ ñExplain how that worked.ò 

Follow up after the narrative prompts with open, focused questions. These questions 
usually start with ñWHò ð who, what, where, when, and how.  

¶ Examples of Open Focused Questions are: 

¶ What did your mom say when you told her?ò  

¶ ñWhere were you whené?ò  

¶ ñYou said the man hit you with a belt. Who was the man?ò  

Notes  
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Closure 

 

Narrative Interviewing includes a 5-step closure process:  

Step 1: Composure:  Give the interviewee time to regain their composure by saying 
something like: What you told me is very important. How do you feel about our talk 
today?  

Step 2: Thank and Ask: Thank the interviewee for talking to you, for taking it seriously 
or doing their best. Ask if there is anything else you need to know and if they have any 
questions.  

Step 3: Give Them Your contact information : Give the interviewee your name and 
phone number so they can call you if they have questions or are worried. 

Step 4: No False Promises: Donôt make promises you canôt keep. 

Step 5: End on Neutral Topic:  It can also be helpful to end on a neutral topic. 

Ask what they plan to do for the rest of the day or ask a follow up question about an 
activity or hobby they mentioned. 

Notes  
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Narrative Interviewing Alignment to Core Values 

 

The primary purpose of Narrative Interviewing is: 

¶ Evaluate child safety and risk  

¶ Helps determine if the childôs environment poses immediate threats to well-being.  

¶ Gather information that helps caseworkers in deciding on interventions and the 
need for a safety plan.  

¶ Provides crucial insight to support informed decision-making. 

How does Narrative Interviewing support the core values?  
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Key Takeaways 

 

Notes  
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Narrative Interviewing: Learning Lab  

Activity: Exploring Questions/Reverse Funnel 

What to Do:  Work with your group to reverse funnel your assigned question by: 

¶ Turning it into a choice question 

¶ Developing an open-focused question for the same question 

¶ Creating a narrative prompt 

Q1. Did you go to the park today?  

Choice Question: 

 

 

 

Open-Focused Question: 

 

 

 

Narrative Prompt: 

 

 

 

Q2. Was school fun today?  

Choice Question: 

 

 

 

Open-Focused Question: 

 

 

 

Narrative Prompt: 
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Q3. What color shirt did you buy?  

Choice Question: 

 

 

 

Open-Focused Question: 

 

 

 

Narrative Prompt: 

 

 

 

Q4. Did you attend parenting classes this week?  

Choice Question: 

 

 

 

Open-Focused Question: 

 

 

 

Narrative Prompt: 
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What have you learned from this exercise?  

 

 

 

 

 

 

 

 

 

 What did you notice about the different questions and type of responses they 
might yield?  

 

 

 

 

 

 

 

 

 

How will you remember to move up the funnel to more open questions that invite 
narrative responses?  
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Skills Practice: Narrative Interviewing Triads 

This activity is designed to give participants an opportunity to experience narrative 
interviewing through different perspectives and to obtain initial practice with the 
narrative interviewing process. 

What to Do:  Each person will take a turn practicing narrative interviewing skills for eight 
minutes, then the group will share strengths-based feedback for two minutes. There will 
be three rounds of practice, where each person plays a role: 

¶ Person 1 will share a story  

¶ Person 2 will practice narrative interviewing 

¶ Person 3 will observe and provide feedback 

Person 1:  Think of a significant, memorable story that includes many details. Ensure it 
is a story about something impactful in your life that you are comfortable sharing. You 
want to be able to give your partner something to apply narrative interviewing skills 
without you discussing anything too personal, nor anything that might bring up distress 
for you now 

Person 2 : will use the narrative interviewing skills to learn as much information as 
possible about this significant memory. Person 2 will use narrative interviewing skills by 
building rapport, establishing interview agreements, utilizing prompting, open, focused, 
choice, and yes and no questions, and closing the interview 

Person 3:  Your role is to act like you are shadowing Person #2. You will remain silent 
and observe. Take notes of what stands out to you: strengths, suggestions for growth 
and improvement, and any questions you have. You are also the timekeeper. Time 
the interview practice for eight minutes, and the feedback session for two 
minutes.  

Observation Notes  

 

 

 

 

 

 

 

 

 

 

 

 

 



Pre-Service Training: Core         Week Two  

Division of Social Services        113 
 

How did it feel to use the narrative interviewing process?  

 

 

 

 

 

 

 

What did you notice about narrative interviewing?  

 

 

 

 

 

 

 

Were there any trends in the feedback?  

 

 

 

 

 

 

What part of narrative interviewing would you want to practice more with your co -
workers or supervisor?  
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Safety -Organized Practice Tools for Strengths -Based and 
Solution -Focused Interviewing  

Strengths-Based Interviewing 

 

Caseworkers often feel urgency when engaging with children and families, especially 
when there are strict timeframes. Itôs important that we take the time to connect with 
children and families, human-to-human, throughout the child welfare process. Our job in 
an interview is to acknowledge power differentials, inquire about family dynamics and 
social factors, and remember to assume nothing and remain curious. 

Notes  
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Solution-Focused Approaches: Empower the Family, Not the Problem 

 

It is easy to focus on the problem, as child welfare is a problem-saturated field. Solution-
focused approach empowers families, not the problem. The solution-focused approach 
begins with asking good questions. 

Solution-focused questions: 

¶ Are an intervention: Solution-focused questions are not just data-gathering 
questions. They help families think differently. 

¶ Provide new understanding: They help families recognize exceptions, solutions, 
and useful moments that they may have disregarded. 

¶ Begin to imagine new possibilities: These questions help the family think outside 
the problem and imagine how life could be different. 

¶ Create space for critical reflection: These questions create space for critical 
reflection with minimal blame and shame. Families can reflect on mistakes, 
understanding that a mistake doesnôt have to be their whole identity or their 
whole self. 

¶ Can help facilitate change: These questions shift away from looking for problems 
to finding what works, what helps, and times people have kept their children safe, 
allowing families to remember and repeat helpful past behavior. 

What is the importance of how we ask questions?  
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Three-Column Mapping 

 

Three-column mapping is a visual guide to the three questions. The three questions 
support a rigorous and balanced approach that supports identifying solutions while 
evaluating the problems. The three questions are: 

¶ What is working well? 

¶ What are we worried about? 

¶ What needs to happen next? 

Three-column mapping can be used as an interview tool, but does not require a 
prepared tool, as you can create the three columns on notebook paper with a pen in the 
field or with markers and a whiteboard in the office. 

Notes  

 

 

 

 

 

 

 

 

 

 

 

 

 

 








































































































































































































































