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Instructions  
This course was designed to guide child welfare professionals through the knowledge, 
skills, and behaviors needed to engage with families in need of child protection services. 
The workbook is structured to help you engage in the lesson through reflection and 
analysis throughout each week of training. Have this workbook readily available as you 
go through each session to create a long-lasting resource you can reference in the 
future. 

If you are using this workbook electronically: Workbook pages have text boxes for you 
to add notes and reflections. Due to formatting, if you are typing in these boxes, blank 
lines will be “pushed” forward onto the next page. To correct this when you are done 
typing in the text box, you may use delete to remove extra lines. 

Course Themes 
The central themes of the Permanency Planning Track Training are divided across 
several course topics. 

• Purpose, Practice Standards, and Legal Aspects 
• Diversity, Equity, Inclusion, and Belonging 
• Indian Child Welfare Act of 1978 (ICWA) 
• Communicating 
• Family Engagement 
• Assessing in Permanency Planning Services 
• Trauma-Informed Care 
• Permanency Plans and Concurrent Planning 
• Attachment 
• Family Time 
• Shared Parenting 
• Working with Relatives 
• Partners in the Permanency Planning Process 
• Permanency Planning with the Family 
• Permanency Planning Family Services Agreement 
• Child and Family Team Meetings 
• Authentically Engaging Children and Youth 
• Family-Centered Permanency Planning 
• Quality Contacts 
• Preparing for Permanency 
• Engaging Relatives 
• Placement 
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• Placement with Relatives 
• Monitoring the FSA 
• Achieving Permanency 
• Adoption 
• Documentation 
• Worker Safety 

Training Overview 
Training begins at 9:00 a.m. and ends at 4:00 p.m. If a holiday falls on the Monday of 
training, the training will begin on Tuesday at 9:00 a.m. This schedule is subject to 
change if a holiday falls during the training week or other circumstances occur. The time 
for ending training on Fridays may vary and trainees need to be prepared to stay the 
entire day. 

Attendance is mandatory. If there is an emergency, the trainee must contact the 
classroom trainer and their supervisor as soon as they realize they will not be able to 
attend training or if they will be late to training. If a trainee must miss training time in the 
classroom, it is the trainee’s responsibility to develop a plan to make up missed 
material. 

Pre-Work Online e-Learning Modules  

There is required pre-work for the Permanency Planning Track Training in the form of 
online e-Learning modules. Completion of the e-Learnings is required prior to 
attendance at the classroom-based training. The following are the online e-Learning 
modules: 

1. North Carolina Worker Practice Standards 
2. Safety Organized Practice 
3. Understanding and Assessing Safety and Risk 
4. Understanding and Screening for Trauma 

Transfer of Learning (TOL) Tool 

The Permanency Planning Track Training Transfer of Learning (ToL) tool is a 
comprehensive and collaborative activity for workers and supervisors to work together 
in identifying worker goals, knowledge gain, and priorities for further development 
throughout the training process. In four distinct steps, the worker and supervisor will 
highlight their goals and action plan related to participating in training, reflect on lessons 
and outstanding questions, and create an action plan to support worker growth. The tool 
should be started prior to beginning the Permanency Planning Track Training and re-
visited on an ongoing basis to assess growth and re-prioritize actions for development.  

Part A: Training Preparation: Prior to completing any eLearning and in-person Track 
Training sessions, the worker and supervisor should meet to complete Part A: Training 
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Preparation. In this step, the worker and supervisor will discuss their goals for 
participation in training and develop a plan to meet those goals through pre-work, other 
opportunities for learning, and support for addressing anticipated barriers. 

Part B: Worker Reflections During Training: The worker will document their thoughts, 
top takeaways, and outstanding questions regarding each section. This level of 
reflection serves two purposes. First, the practice of distilling down a full section of 
training into three takeaways and three remaining questions requires the worker to 
actively engage with the material, subsequently forming cognitive cues related to the 
information for future use in case practice. Second, prioritizing takeaways and questions 
by section allows workers to continually review information to determine if questions are 
answered in future sessions and supports the development of an action plan by 
requiring workers to highlight the questions they find most important. 

Part C: Planning for Post-Training Debrief with Supervisor: The worker considers the 
takeaways and questions they identified in each section and creates a framework to 
transfer those takeaways and questions into an action plan. 

Part D: Post-Training Debrief with Supervisor: Provides an opportunity for the 
supervisor and worker to determine a specific plan of action to answer outstanding 
questions and to further support worker training. 

While this ToL is specific to the Track Training in North Carolina, workers and 
supervisors can review the takeaways and questions highlighted by the worker in each 
section of training on an ongoing basis, revising action steps when prior actions are 
completed, and celebrating worker growth and success along the way. 

Training Evaluations 

At the conclusion of each training, learners will complete a training evaluation tool to 
measure satisfaction with training content and methods. The training evaluation tool is 
required to complete the training course. Training evaluations will be evaluated and 
assessed to determine the need for revisions to the training curriculum. 

All matters as stated above are subject to change due to unforeseen 
circumstances and with approval. 
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Learning Objectives 

Day 2 

Assessing in Permanency Planning Services 

• Learners will be able to identify safety threats and risk factors when working with 
children and families. 

• Learners will be able to describe their responsibilities to ensure child safety. 

• Learners will be able to identify protective factors when working with children and 
families. 

• Learners will be able to articulate how protective factors mitigate risk when considering 
specific case scenarios. 

• Learners will be able to describe the results of the structured decision-making tools 
and determine the next steps to support children and their families. 

• Learners will be able to describe the importance of considering cultural differences in 
their assessments of caregivers. 

• Learners will be able to demonstrate empathetic listening. 

• Learners will be able to employ various interviewing techniques to access information 
and assess options. 

• Learners will be able to demonstrate strength-based and solution-focused strategies to 
interview children and families. 

Trauma-Informed Care 

• Learners will be able to recognize the states of development and the impact of trauma 
on those stages. 

• Learners will be able to assess when developmental growth and needs are not being 
met and identify appropriate services and interventions. 

• Learners will be able to describe risk factors due to parental substance misuse. 

• Learners will be able to educate parents about the dangers of substance misuse, 
relating those dangers to child safety and well-being. 

• Learners will be able to define and identify signs of domestic violence. 

• Learners will be able to describe the importance of confidentiality and identify the 
unique dynamics of domestic violence within families. 

• Learners will be able to describe the direct impact of domestic violence on children. 

• Learners will be able to describe the impact of the mental health needs of children and 
their parents on their physical and emotional well-being. 
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Assessing Learning Lab 

• Learners will be able to identify safety threats and risk factors when working with 
children and families. 

• Learners will be able to demonstrate strength-based and solution-focused strategies to 
interview children and families. 

Permanency Plans and Concurrent Planning 

• Learners will be able to assess permanency options on a case-by-case basis and 
document concurrent plans as required by policy. 

• Learners will be able to describe the benefits of reunification for children. 

• Learners will describe the interconnection of legal, relational, and cultural permanence. 



Permanency Planning Services Track Training     Day Two 

Division of Social Services          10 

Day Two Agenda 
 

  

Permanency Planning Services Track Training 
I. Welcome 

Assessing in Permanency Planning Services 

II. Safety and Risk 

III. Protective Factors and Capacities 

IV. Assessing 

V. Cultural Considerations, Bias, and Impact on Assessment 

VI. Interviewing 

Trauma-Informed Care 

VII. Trauma-Informed Practice 

VIII. Key Factors Impacting Families 

Assessing Learning Lab 

Permanency Plans and Concurrent Planning 

IX. Permanency Plans 

X. Concurrent Planning 

XI. Preparing for Performance 

End-of-Day Values Reflection 



Permanency Planning Services Track Training     Day Two 

Division of Social Services          11 

Welcome 

 

Use this space to record notes. 
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Assessing in Permanency Planning Services 
Safety and Risk 

 

Use this space to record notes. 
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Use this space to record notes. 
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Protective Factors and Capacities 

 

Parental Resilience: Managing stress and functioning well when faced with challenges, 
adversity, and trauma. 

Social Connections: Positive relationships that provide emotional, informational, 
instrumental, and spiritual support. 

Knowledge of Parenting and Child Development: Understanding child development and 
parenting strategies that support physical, cognitive, language, social, and emotional 
development. 

Concrete Supports in Times of Need: Access to concrete support and services that 
address a family’s needs and help minimize stress caused by challenges. 

Social and Emotional Competence of Children: Family and child interactions that help 
children develop the ability to communicate clearly, recognize and regulate their 
emotions, and establish and maintain relationships. 

Use this space to record notes 
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Handout: Protective Factors Action Sheet 
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Use this space to record notes. 
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Activity: Protective Factors Exploration 

Work with your group to: 

• Define your assigned Protective Factor in family-accessible language. 
• Name at least 5 ways that the presence of this protective factor buffers from risk 

and trauma. 
• Name at least 5 ways that this protective factor shows up in a family’s life. 

Parental Resilience 
 
 
 
 
 
 
 
 
 
 
 
 
 

Social Connections 
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Knowledge of Parenting and Child Development 
 
 
 
 
 
 
 
 
 
 
 

Concrete Support in Times of Need 
 
 
 
 
 
 
 
 
 
 

Social-Emotional Competence of Children 
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Use this space to record notes. 
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Handout: Protective Capacity 

Protective capacity is defined as the ability and willingness to mitigate or ameliorate 
the identified safety and risk concerns. Protective capacity can be demonstrated by a 
parent through their statements, actions, and reactions. Protective capacity exists both 
within the parent/caretaker and within the family environment. 
Parent/caretaker protective capacity should be assessed in three domains: 

• Behavior characteristics 
• Cognitive characteristics 
• Emotional characteristics 

 
Behavioral characteristics are defined as specific actions and activities consistent 
with and resulting in parenting and protective vigilance. Questions to consider include: 
• Does the parent/caretaker have the capacity to care for the child? If the 

parent/caretaker has a disability(ies) (e.g., blindness, deafness, paraplegia, 
chronic illness), how has the parent/caretaker addressed the disability in parenting 
the child? 

• Has the parent/caretaker acknowledged and acted to provide the needed support 
to effectively parent and protect the child? 

• Does the parent/caretaker demonstrate activities that indicate putting aside one’s 
own needs in favor of the child’s needs (if appropriate)? 

• Does the parent/caretaker demonstrate adaptability in a changing environment or 
during a crisis? 

• Does the parent/caretaker demonstrate actions to protect the child? 
• Does the parent/caretaker demonstrate impulse control related to a risk factor? 
• Does the parent/caretaker have a history of protecting the child given any threats 

to the safety of the child? 
 
Cognitive characteristics are defined as the parent/caretaker’s specific intellect, 
knowledge, understanding, and perception that contributes to protective vigilance. 
Questions to consider include: 
• Is the parent/caretaker oriented to time, place, and space? (i.e., reality orientation) 
• Does the parent/caretaker have an accurate perception of the child? Does the 

parent/caretaker see the child as having strengths and weaknesses, or do they 
see the child as “all good” or “all bad”? 

• Can the parent/caretaker recognize the child’s developmental needs or if the child 
has special needs? 

• How does the parent/caretaker process the external stimuli? (e.g., a battered 
woman who believes she deserves to be beaten because of something she has 
done) 

• Does the parent/caretaker understand their role to provide protection to the child? 
• Does the parent/caretaker have the intellectual ability to understand what is 

needed to raise and protect a child? 
• Does the parent/caretaker accurately assess potential threats to the child? 
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Emotional characteristics are defined as the parent/caretaker’s specific feelings, 
attitudes, and identification with the child and motivation that results in parenting and 
protective vigilance. Questions to consider include: 
• Does the parent/caretaker have an emotional bond with the child? Is there a 

reciprocal connection between the parent/caretaker and the child? Is there a 
positive connection to the child? 

• Does the parent/caretaker have empathy for the child when the child is hurt or 
afraid? 

• Is the parent/caretaker flexible under stress? Can the parent/caretaker manage 
adversity? 

• Is the parent/caretaker able to control their emotions? If emotionally overwhelmed, 
does the parent/caretaker reach out to others or expect the child to meet the 
parent/caretaker’s emotional needs? 

• Does the parent/caretaker consistently meet their own emotional needs via other 
adults, services? 

 
Environmental Protective Capacities 
While the assessment of the parent/caretaker’s protective capacities is critical, an 
assessment of environmental capacities may also mitigate the safety concerns/risk 
of harm to a child. Below are several categories of environmental protective 
capacities to be considered. 
• Family/kinship relationships that contribute to the protection of the child 
• Informal relationships 
• Agency supports 
• Community supports 
• Financial status 
• Spiritual supports 
• For American Indians, the tribe 
• Concrete needs being met (e.g., for food, clothing, shelter). 

 
Citation: Cross Function Topics 
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Use this space to record notes. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  



Permanency Planning Services Track Training     Day Two 

Division of Social Services          33 

Assessing 

 

Use this space to record notes. 
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Worksheet: North Carolina Practice Standards – Assessing 
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What did this self-assessment reveal about yourself? 
 
 
 
 
 
 
 

In what areas are you strong? 
 
 
 
 
 
 
 

In what areas do you require growth? 
 
 
 
 
 
 
 

What are two things you can do to build your capacity in your area of growth? 
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Use this space to record notes. 
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Activity: Holistic Assessment 

Using the information in your assigned envelope, work with your group to identify which 
areas listed below can be assessed with the tools and activities in your envelope. 
Record the identified tools and activities in the space below each appropriate area. 
Keep in mind that some tools and activities can assess multiple areas. 

Household economic status 
 
 
 
 
 
 
 
 

Family/household social network, including household make-up, relationships 
with extended family members, and community engagement (including faith 
and/or cultural community) 
 
 
 
 
 
 
 
 
 

Parent/caretakers’ mental and/or behavioral health 
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Parent/caretakers’ physical health 
 
 
 
 
 
 
 
 
 

Parent/caretakers’ educational, cognitive, communication, and decision-making 
capacity 
 
 
 
 
 
 
 
 
 

Parent/caretakers’ relationship status (including an assessment of any history of 
relationship conflict or domestic violence) 
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Parent/caretakers’ knowledge of child development and parenting skills 
 
 
 
 
 
 
 
 
 

Trauma history for all family members 
 
 
 
 
 
 
 
 
 

Parent/caretakers’ substance abuse history 
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Other household conditions include but are not limited to: 
• Household physical and environmental conditions 
• Household routines 
• Transportation availability 
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Use this space to record notes. 
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Use this space to record notes. 
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Utilize this checklist to ensure you are creating quality documentation: 

• Be Accurate – Statements, conclusions, and opinions must be based on facts 
that are clearly described. 

• Be Clear – Jargon should be avoided, and the descriptions of circumstances 
should be written using behavioral descriptors based on observations and 
specific statements of involved parties. 

• Be Concise – Records should only contain information that is relevant and 
necessary to Permanency Planning Services. 

• Be Relevant – Documentation of decisions with respect to risk and safety 
assessments, and other information gathered during the assessment process. 

• Be Timely - Documentation, including narrative, must be current within 7 days of 
every activity or action.  

• Be Complete – Documentation contains all the information needed to take action, 
for example, contact names, dates, times, and locations. 

Use this space to record notes. 
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Harm statements are clear and specific statements about the harm or maltreatment 
experienced by a child. They represent the safety concern. The harm statement 
includes specific details:  

• Who reported the concern (when it is possible to share) and what was reported 
• What exactly happened, including the specific caregiver behavior, and  
• The impact on the child.  

For example, “On Tuesday, it was reported that mom passed out from drinking and her 
4-year-old left the home, walked into traffic, and was hit by a car, breaking her leg.”  

While it is never a guarantee about the future, a clear understanding of the past (harm) 
is our best guide to understanding what we should be worried about in the future. 

Worry statements answer two questions: 

• What are we worried will happen to the children if nothing else changes?  
• In what situations or context are we worried this could happen? 

Worry statements are composed of the following: 

• Child… 
• may be impacted how?...  
• if/when?  

For example, “Four-year-old child may be injured if mom is not sober and providing 
supervision.” 
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Cultural Considerations, Bias, and Impact on Assessment 

 

Use this space to record notes. 
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Activity: Key Factors and Considerations 

Taking this concept about knowledge types a step further, consider the knowledge you 
hold about various factors and circumstances you will encounter in your child welfare 
practice. 
 
For each factor presented: 

• Using a scale of one to ten, rate how much knowledge you hold about this factor 
and its impact on families. One represents no knowledge of the factor and ten 
represents deep understanding within multiple contexts. 

• Consider how you gained this knowledge - through lived, learned, vicarious, or 
formal experiences. 

• Name one way you can access knowledge other than your own in order to 
expand your awareness and understanding of this factor. 

Mental Health 
How much knowledge do you hold of Mental Health dynamics and their impact on 
families? 

☐1       ☐2       ☐3       ☐4       ☐5       ☐6       ☐7       ☐8       ☐9       ☐10 
What types of experiences contributed to your knowledge? 

☐Lived                    ☐Learned                    ☐Vicarious                    ☐Formal 
One way you can access knowledge different than your own: 
 
 

Substance Misuse, Substance Use Disorder, and Substance-Affected Infants 
How much knowledge do you hold of Substance Misuse, Substance Use Disorder, 
and Substance-Affected Infants dynamics and their impact on families? 

☐1       ☐2       ☐3       ☐4       ☐5       ☐6       ☐7       ☐8       ☐9       ☐10 
What types of experiences contributed to your knowledge? 

☐Lived                    ☐Learned                    ☐Vicarious                    ☐Formal 
One way you can access knowledge different than your own: 
 
 

Domestic and Intimate Partner Violence 
How much knowledge do you hold of Domestic and Intimate Partner Violence 
dynamics and their impact on families? 

☐1       ☐2       ☐3       ☐4       ☐5       ☐6       ☐7       ☐8       ☐9       ☐10 
What types of experiences contributed to your knowledge? 

☐Lived                    ☐Learned                    ☐Vicarious                    ☐Formal 
One way you can access knowledge different than your own: 
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Human Trafficking 
How much knowledge do you hold of Human Trafficking dynamics and their impact on 
families? 

☐1       ☐2       ☐3       ☐4       ☐5       ☐6       ☐7       ☐8       ☐9       ☐10 
What types of experiences contributed to your knowledge? 

☐Lived                    ☐Learned                    ☐Vicarious                    ☐Formal 
One way you can access knowledge different than your own: 
 
 

Poverty 
How much knowledge do you hold of Poverty dynamics and their impact on families? 

☐1       ☐2       ☐3       ☐4       ☐5       ☐6       ☐7       ☐8       ☐9       ☐10 
What types of experiences contributed to your knowledge? 

☐Lived                    ☐Learned                    ☐Vicarious                    ☐Formal 
One way you can access knowledge different than your own: 
 
 

LGBTQIA+ Children, Youth, and Families 
How much knowledge do you hold of LGBTQIA+ Children, Youth, and Families 
dynamics and their impact on families? 

☐1       ☐2       ☐3       ☐4       ☐5       ☐6       ☐7       ☐8       ☐9       ☐10 
What types of experiences contributed to your knowledge? 

☐Lived                    ☐Learned                    ☐Vicarious                    ☐Formal 
One way you can access knowledge different than your own: 
 
 

Pregnant and Parenting Teens 
How much knowledge do you hold of Pregnant and Parenting Teens dynamics and 
their impact on families? 

☐1       ☐2       ☐3       ☐4       ☐5       ☐6       ☐7       ☐8       ☐9       ☐10 
What types of experiences contributed to your knowledge? 

☐Lived                    ☐Learned                    ☐Vicarious                    ☐Formal 
One way you can access knowledge different than your own: 
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Cognitive Limitations of Parents 
How much knowledge do you hold of Cognitive Limitations of Parents dynamics and 
their impact on families? 

☐1       ☐2       ☐3       ☐4       ☐5       ☐6       ☐7       ☐8       ☐9       ☐10 
What types of experiences contributed to your knowledge? 

☐Lived                    ☐Learned                    ☐Vicarious                    ☐Formal 
One way you can access knowledge different than your own: 
 
 

Systemic Oppression 
How much knowledge do you hold of Systemic Oppression dynamics and their impact 
on families? 

☐1       ☐2       ☐3       ☐4       ☐5       ☐6       ☐7       ☐8       ☐9       ☐10 
What types of experiences contributed to your knowledge? 

☐Lived                    ☐Learned                    ☐Vicarious                    ☐Formal 
One way you can access knowledge different than your own: 
 
 

Neurodivergence 
How much knowledge do you hold of Neurodivergence dynamics and their impact on 
families? 

☐1       ☐2       ☐3       ☐4       ☐5       ☐6       ☐7       ☐8       ☐9       ☐10 
What types of experiences contributed to your knowledge? 

☐Lived                    ☐Learned                    ☐Vicarious                    ☐Formal 
One way you can access knowledge different than your own: 
 
 

Regardless of what we know about these areas of focus, we will never be experts on 
how these factors and areas show up or impact the lives of the children and families we 
serve. As family-centered social workers who practice cultural humility, we are fortunate 
to have the experts with us in all we do. The families we serve are the experts. 

Citation: Shepherd, A. & Sturtevant-Gilliam, A. (2023, Oct). 
Extending the Table: Facilitating Community Engagement and Collaboration 
[Workshop Session]. Facilitating Community Engagement and Collaboration Workshop, 
WNC Nonprofit Pathways, Asheville, NC, US. 
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Use this space to record notes. 
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Interviewing 
Video: Empathetic Listening 

https://youtu.be/SnCJIjQxbeY?si=sXK8LKRERr4mQ3td 

What is one takeaway from this video? 
 
 
 
 
 
 
 
 
 
 
 

How do you think empathetic listening will support you in your work with children 
and families? 
 
 
 
 
 
 
 
 
 
 
 

  

https://youtu.be/SnCJIjQxbeY?si=sXK8LKRERr4mQ3td
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What do you do to reduce the power differential between yourself and parents to 
support families feeling safe to discuss trauma? 
 
 
 
 
 
 

How do you react to their experience and feelings about the trauma they 
endured? 
 
 
 
 
 
 

How do you recognize feelings of shame without exacerbating these feelings? 
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Use this space to record notes. 
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Use this space to record notes. 
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Use this space to record notes. 
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Handout: Solution-Focused Interviewing Skills and Questions 

Open Ended Questions 
Questions that encourage the client to 
use their own words and to elaborate on 
a topic. 

• Can you tell me about your relationship 
with your parents?  

• Tell me about your parenting 
experience. 

• Who are your supports and how do they 
help you? 

• Note: identify and reflect to clients any 
strengths or positive qualities clients 
may reveal in their responses to the 
open-ended questions. 

Summarizing 
Periodically state back to the client 
his/her thoughts, actions, and feelings. 

• So, what I hear you saying is… 
• If I understand you correctly, you are 

saying that... 
• So, what you are saying is... 
• Right? 

Tolerating/Using Silence 
Allow 10, 15, 20 seconds or so to allow 
clients to come up with their own 
responses. Avoid the temptation to fill in 
silence with advice. 

  

Complimenting 
Acknowledging client strengths and past 
success. 

• As you were talking, I noticed that you 
have many strengths. You have...,  

• In the past, you have had successes 
evident by your ability to.... 

Affirming Client’s Perception 
Perception is some aspect of a person’s 
self-awareness or awareness of their life. 
They include a person’s thoughts, 
feelings, behaviors, and experiences. 
Affirmation of the client’s perceptions is 
similar to reflective listening in form but 
does not isolate and focus on the feeling 
component per se, but on the client’s 
larger awareness. 

• That is very smart of you, let’s explore 
this further...  

• You have a high-level of self-
awareness, how would you like to use 
this information to move forward.... 

Working with Client’s Negative or Inaccurate Perceptions 
Perceptions, even negative ones like 
suicide or assaultive behaviors should be 
explored to understand the full context. 
Some perceptions may be obviously 
inaccurate and reflect a person’s denial of 

• What’s happening in your life that tells 
you that hitting or suicide might be 
helpful in this situation? 

• How does it feel to say, “I don’t want to 
do this anymore?” 
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a problem. Avoid an immediate educative 
or dissuading response to negative or 
inaccurate perceptions. Listening and 
understanding are the social worker’s first 
obligations. 

• How might your life be different if you 
did hit him? 

• What are the pros and cons of your 
reaction? 

Returning the Focus to the Client 
Clients tend to focus on the problem 
and/or what they would like others to do 
differently. In the Solution-Focused 
approach, the client is encouraged to 
return the focus to themselves and to 
possible solutions. 

• “My kids are lazy. They don’t realize 
that I need help sometimes.” Response: 
“What gives you hope that this problem 
can be solved?” 

• “I wish my parents would get with it. A 
10:00 pm curfew on weekends is 
ridiculous.” Response: “When things are 
going better, what will your parents 
notice you doing differently?” 

• “My teachers are too hard. If they would 
back off all the homework and give 
more help, my grades would improve.” 
Response: “What is it going to take to 
make things even a little bit better?” 

• “If my boss would stop criticizing me 
and treating me like a child, I could be 
more productive.” Response: “If your 
boss was here and I asked him what 
you could do differently to make it just a 
little easier for him not to be so critical, 
what do you think he would say?” 

Exception Questions  
Exception questions help clients think 
about times when their problems could 
have occurred but did not – or at least 
were less severe. Exception questions 
focus on who, what, when, and where 
(the conditions that helped the exception 
to occur) - NOT WHY; should be related 
to client goals. 

• Are there times when the problem does 
not happen or is less serious? When? 
How does this happen? 

• Have there been times in the last couple 
of weeks when the problem did not 
happen or was less severe? 

• How was it that you were able to make 
this exception happen? 

• What was different about that day? 
• If your friend (teacher, relative, spouse, 

partner, etc.) were here and I were to 
ask him what he noticed you doing 
differently on that day, what would he 
say? What else? 

Coping Questions 
Coping questions attempt to help the 
client shift his/her focus away from the 
problem elements and toward what the 

• What have you found that is helpful in 
managing this situation? 
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client is doing to survive the painful or 
stressful circumstances. They are related 
in a way to exploring for exceptions. 

• Considering how depressed and 
overwhelmed you feel, how is it that you 
were able to get out of bed this morning 
and make it to our appointment (or 
make it to work)? 

• You say that you’re not sure that you 
want to continue working on your goals. 
What is it that has helped you to work 
on them up to now? 

Scaling Questions 
Scaling questions invite clients to put their 
observations, impressions, and 
predictions on a scale from 0 to 10, with 0 
being no chance, and 10 being every 
chance. Questions need to be specific, 
citing specific times and circumstances.   

• On a scale of 0 to 10, with 0 being not 
serious at all and 10 being the most 
serious, how serious do you think the 
problem is now?  

• On a scale of 0 to 10, what number 
would it take for you to consider the 
problem to be sufficiently solved?  

• On a scale of 0 to 10, with 0 being no 
confidence and 10 being very confident, 
how confident are you that this problem 
can be solved?  

• On a scale of 0 to 10, with 0 being no 
chance and 10 being every chance, 
how likely is it that you will be able to 
say “No” to your boyfriend when he 
offers you drugs?  

• What would it take for you to increase, 
by just one point, your likelihood of 
saying “No”?  

• What’s the most important thing you 
have to do to keep things at a 7 or 8? 

Indirect Relationship Questions 
Indirect questions invite the client to 
consider how others might feel or 
respond to some aspect of the client’s 
life, behavior, or future changes. Indirect 
questions can be useful in asking the 
client to reflect on narrow or faulty 
perceptions without the worker directly 
challenging those perceptions or 
behaviors. 

• How is it that someone might think that 
you are neglecting or mistreating your 
children? 

• Has anyone ever told you that they think 
you have a drinking problem? 

• If your children were here (and could 
talk, if the children are infants or 
toddlers), what might they say about 
how they feel when you and your wife 
have one of those serious arguments? 

• At the upcoming court hearing, what 
changes do you think the judge will 
expect from you to consider returning 
your children? 
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• How do you think your children (spouse, 
relative, caseworker, employer) will 
react when you make the changes we 
talked about? 

Miracle Questions 
The Miracle Question is a special type of 
preferred future question that can help 
people get clarity on how the problem 
impacts their daily life and what life would 
look like without the problem happening. 

• Imagine you woke up tomorrow and a 
miracle had happened overnight, and all 
the trouble was gone. How would you 
know it was over? What would be 
different that would tell you the problem 
was no longer happening? What is the 
first thing you would be doing to start 
the day? What would the rest of your 
day look like? What would things look 
like for your children? 

• If you could wave a magic wand and 
things were different, what would that 
new state of being look like? What 
would it take to get there without the 
magic wand? 
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Knowing what to do during an interview when you encounter Cover Terms is highly 
important to remaining nonjudgmental and avoiding making assumptions. It also allows 
us to center the family in the interview process. 

Here are a few examples: 

• Consider a teen who says, “He was being mental.” You could explore with the 
client a descriptor by saying, “I wonder how a ‘mental person’ would be 
described.” 

• Or maybe a mom tells you she “whupped” her kids. You could follow up with a 
descriptor question, such as, “What exactly happens when a child is ‘whupped’?” 

• Or perhaps a dad tells you he is “dosing.” You could state, “I am not fully sure I 
understand dosing. Could you explain it to me?” 

We may think we know what “mental” “whupped” or “dosing“ means, as we probably 
have our own definitions of these words. However, culture highly influences these 
definitions and because we may be from a different cultural group than the children and 
families we work with, we must ask instead of using our own definition. 

Use this space to record notes. 
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Reflection and Check-In 

Refer to the Record of Reflections and Values handout at the end of the Appendix 
and use the space to record values reflections from what you learned in this 
section of training. Your values reflections should include concepts learned that 
resonate with you and include any “aha moments”. 
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Trauma-Informed Care 
Trauma-Informed Practice 
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Use this space to record notes. 
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Use this space to record notes. 
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Key Factors Impacting Families 

 

Use this space to record notes. 
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Use this space to record notes. 
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Activity: Trauma-Informed Language 

Using the Words Matter handout on the following page, work with your group to discuss 
how you can use trauma-informed language with families who are facing mental health 
challenges, substance use and misuse disorder, human trafficking, and domestic 
violence. Be specific when discussing communication and language. 

Mental Health Challenges 
 
 
 
 
 
 

Substance Use or Misuse Disorder 
 
 
 
 
 
 

Human Trafficking 
 
 
 
 
 
 

Domestic Violence 
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Handout: Words Matter 
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Activity: Key Factors Impacting Families 

Work with your group to create a poster showing the impact your assigned key factor 
has on children and families. 

What stands out to you with this activity? 
 
 
 
 
 
 
 

How do you feel about your skill level in assessing? 
 
 
 
 
 
 

What resources will you need to continue to build this skill? 
 
 
 
 
 
 

What did your group discuss regarding using trauma-informed language with 
families facing each key factor? 
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Reflection and Check-In 

Refer to the Record of Reflections and Values handout at the end of the Appendix 
and use the space to record values reflections from what you learned in this 
section of training. Your values reflections should include concepts learned that 
resonate with you and include any “aha moments”. 
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Assessing Learning Lab 
Activity: Case Review 

Review case-specific documentation provided by the trainers for the Lewis/Jackson-
Bailey family. 

Use the Three-Column Mapping worksheet on the following page to document: 

• What are you worried about? 
• What is working well? 
• What needs to happen next? 

Document your work on a flip chart for large group discussion. 

Use this space to record individual notes as you work with your group. 
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Worksheet: Case Review Sheet: Three-Column Mapping 

For this activity, we will familiarize ourselves with three-column mapping. 

The three-column mapping tool is a Safety Organized Practice that supports the 
organization of your assessment and interviewing activities and findings in a clear, 
balanced way. Three-column mapping can be utilized for yourself, as we are practicing 
here, and can be utilized with families, in CFT meetings, or in supervision to promote 
collaboration and transparency.  

The three columns correspond with the three essential questions:  

• What are you worried about? captures safety concerns and risk factors.  
• What is working well? highlights strengths, protective capacities, and protective 

factors.  
• What needs to happen next? lists actions that the family, the social worker, or 

other safety network or CFT members must take to resolve the concerns. 

What are you worried 
about? 

What is working well? What needs to happen 
next? 
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Assessing: Case Review Activity 
Continuing Needs and Safety Requirements (DSS-5010a) - Lewis Family 
This document communicates the county child welfare agency’s concerns, identifies 
services or actions the agency believes will assist in addressing those concerns, and 
states requirements to maintain your child(ren)’s safety. The activities to ensure your 
children’s safety must remain in effect until a Family Services Agreement is developed. 
The county child welfare agency will work with you and your family to develop a Family 
Services Agreement to specify how the agency will work with you, your family, your 
family supports, and service providers to reduce the safety and/or risk and, when 
applicable, to improve the well-being of your children. 

The following strengths, needs, and concerns regarding your child(ren)’s 
present safety or that put them at risk of future harm were identified during 
the CPS Assessment. 
1. Strengths:  

George and William provide a safe living space for Raymond and Van.  
George and William are supportive of the children's interests: George is the 

assistant coach of Van's basketball team and William attends every game; they 
read graphic novels with Raymond and William plays video games with him; 
they spend time together as a family at the skate park and watching 
Raymond's favorite anime. 

Monica had good parenting skills when she parented full-time. She supported 
Raymond in remembering tasks by giving reminders and setting up to-do lists 
and sticker charts. She gave consequences like losing video game time.  

2. Needs and Concerns: 
George hurts Raymond when he whups him. The last time, George broke 

Raymond's rib and bruised his spine when whupping him.  
Raymond has ADHD and has trouble remembering to finish chores or put his 

things away. He has a hard time focusing on school and it’s even worse at 
home. Raymond needs more support in being organized, and completing his 
chores and the expected tasks. George does not want to baby Raymond and 
says he doesn’t know any other way to change his behavior than to whup him. 

Raymond and Van are both scared of George and that he will hurt Raymond 
again. Van worries to the point that they cannot focus on school and when with 
friends. 

Monica is one year into her two-year prison sentence for writing bad checks and 
shoplifting. Being in jail caused the children to go live with their father full time 
and made it so Monica could not intervene when things were hard at George’s 
house. Monica is not able to be here for her children the way they need her 
right now. 

The following activities and/or services have been recommended for your 
family and will be discussed during the development of your Family Services 
Agreement. 
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George will learn different parenting skills to be able to support Raymond in 
meeting the family’s expectations.  

Raymond will have the support he needs to be successful at doing the things that 
are expected of him at home, in school, and anywhere else he goes. This may 
mean different medication, therapeutic services, and caregivers who are 
knowledgeable and have the parenting skills he needs. 

Monica will have a plan for her release from prison that will support her in 
providing for her family with a safe and stable place to live and the resources to 
pay bills and for other things the family wants and needs without having to 
break the law. 

The following activities (agreed to in your Temporary Parental Safety 
Agreement) to ensure the safety of your children must continue until the 
development of the Family Services Agreement. 

N/A-the children are in foster care 
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Lewis Family Case Summary 

Mother:  Monica Lewis, she/her, 42, Black, incarcerated 

Father: George Jackson-Bailey, he/him, 45, Black, shift manager at McDonald’s 

Stepfather: William Bailey-Jackson, he/him, 46, White, cashier/stocker at a grocery 
store 

Children: Van (legal Vanessa) Jackson, they/them, 14, Black, 8th Grade at Johnson 
Middle School 

Raymond Jackson, he/him, 10, Black, 4th Grade at Johnson Elementary 
School 

CPS History 

Six months ago: CPS Family Assessment for neglect, unsafe discipline. Child Protective 
Services not needed as the safety of the children was not an issue and there was no 
concern for the future risk of harm to the children. Report alleged marks and bruises left 
on Raymond’s buttocks because of spanking by his father, George. Slight bruising was 
observed on the upper buttocks and lower back. George expressed remorse. Interviews 
and collaterals indicated it was an isolated incident. 

CPS Report 

The report was made by Ms. McIntyre, the school counselor at Johnson Elementary 
School.  

Report alleges that Raymond came to school today complaining of pain. Raymond told 
his teacher that he got into trouble the night before for “talking back” to his dad. The 
teacher sent Raymond to the school counselor, who observed redness, light purple 
bruising, and swelling on Raymond’s buttocks, visible just above the waistband of his 
shorts, which sit lower on his hips, and bruising that could be fingerprints on Raymond's 
left arm. When the school counselor asked Raymond about what happened, Raymond 
said, “I don’t want to get Dad into trouble.” He wouldn’t speak about the matter any 
further.   

The report was screened in as neglect, unsafe discipline. Family Assessment, 24-hour 
response. 

Summary of Initiation 

The Social Worker contacted George via phone to explain that the report had been 
received. A Home Visit is scheduled for 4 p.m. the same day to initiate the report with all 
household members. 

Summary of Household Member Interviews 
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• The children have been living with their biological father, George, and George’s 
husband, William, since their mother, Monica, went to prison a little over a year 
ago. Before this change, George and William had been consistently involved in 
the children’s lives, caring for them several days a week and attending school 
events. George and William have been in a relationship for five years and 
married for three. 

• The family described that George handled disciplining the children and that he 
usually would remove privileges for Raymond or ground Van, meaning they 
cannot leave the house to hang out with friends if they misbehave. William will 
give directions and reminders of expectations, and when that is not sufficient, he 
will say, “I’m gonna have to talk to your dad about this,” when he notices 
behaviors that are not acceptable. Van doesn’t get into much trouble. Raymond 
says, “I am always in trouble.” For “bigger stuff,” Raymond gets spankings from 
George. When asked about “bigger stuff,” the family described the following: 

• Yesterday, Raymond told his dad he had finished his homework and 
logged onto the Xbox. When George went to make dinner, he found the 
homework lying on the floor, unfinished and covered in juice. The juice 
container had been left on the counter without a lid and had been knocked 
over, spilling juice all over the floor. George said that he “snapped” and 
went to “confront” Raymond. George asked Raymond why he lied, and 
Raymond said he didn’t lie, he must have forgotten. 

• George indicated that he cannot tolerate this level of disrespect. He “lost 
it,” meaning he grabbed Raymond and began to “whup” him. Raymond 
was trying to get away, but George held his arm tightly while hitting his 
butt with his open hand. At one point, Raymond’s pants fell down, and 
George continued to hit his unclothed buttocks. 

• When asked about behaviors that result in discipline, George described 
Raymond as being “constantly disrespectful” and “full of attitude.” He went 
on to say that Raymond will “look right at you and hear what you say, then 
do the opposite.” George made comments that Raymond is a 
“troublemaker” and that “his mama let him get away with all sorts of things 
that don’t stand at this house.” 

• William and Van were not home when the incident occurred. 
• Raymond is diagnosed with ADHD. 
• He takes Adderall every day unless they forget in the rush of the morning to get 

to school. This happens about once a week. 
• Raymond says that he just gets distracted a lot and cannot remember to finish 

things. 
• George, William, and Van gave the following examples of Raymond’s 

forgetfulness: Raymond leaves his shoes in the hallway and the milk on the 
counter after making a bowl of cereal; he drops his backpack on the floor and 
leaves the door open when he comes in from school; and he is always losing 
something, like a stuffed animal, his homework, etc. 
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• George indicated that Raymond doesn’t have this level of issue at school so it’s 
obvious that he just doesn’t care and does not respect the household at home. 

• George says he is “at a loss” for what to do with Raymond and that he “better 
shape up” because things cannot continue like this. 

• William indicated that he tries to give Raymond reminders to clean up 
although this often isn’t enough because Raymond just gets distracted 
again before completing his task. Wiliam said that Raymond is a good kid 
but that he doesn’t follow through, which George takes personally. William 
said he hasn’t spent much time around kids, so he really isn’t sure what is 
fair. 

• Van indicated that they try to stay with friends or at school events as often 
as possible. When asked specifically if there was a reason that they didn’t 
want to be at home, Van looked at their dad, then looked away and 
shrugged. 

Interview with Van and Raymond 

• George granted permission for the children to be interviewed privately. 
• When asked if they were scared at home: 

• Raymond said he is always scared that his dad is going to “whup” him. 
Raymond described getting spankings almost daily and then a 
“whupping,” like yesterday, once or twice a week. Raymond says it doesn’t 
always hurt as badly as the one yesterday and he doesn’t always get 
marks. He cannot remember how often that happens. Raymond says he 
tries his best to remember to do things and sometimes he can but other 
times he cannot. He said worrying about getting in trouble makes him 
more forgetful. Raymond says he misses his mom because these things 
never happened when he lived with her. Raymond says that William tries 
to help him remember things, but he can’t always remember. 

• Van says that it seems to be getting worse. They are not sure what is 
going on with their dad, and they think that maybe he just “can’t handle 
kids full time.” Van says that they don’t like the constant yelling and 
nagging, so they stay out of the house whenever they can. Van said that 
when they heard about yesterday, they got really scared that one day, 
their dad is going to “really hurt” Raymond. 

Home Visit Walkthrough 

• Raymond and Van share a bedroom in the two-bedroom apartment. 
• No concerns were noted within the home. 

Collateral Contact with Ms. Rosa, the neighbor who occasionally watches 
Raymond 
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Ms. Rosa indicated that Raymond is a sweet child who sometimes stays with her if his 
dad must run an errand. She has gotten him off the bus six or seven times since 
Raymond moved in with his dad about a year ago. 

Ms. Rosa said that she knows that Raymond worries about being a good kid, as he has 
told her that he keeps “messing up” with his dad regarding chores and cleaning up after 
himself. Although she does hear George yelling sometimes, Ms. Rosa wasn’t aware of 
any spanking or problems. 

Ms. Rosa agreed that if there was ever trouble between George and Raymond, George 
could send Raymond to her apartment. She is always home after school and on the 
weekends because she is a “real homebody.” 

Information and Coaching 

Social Worker provided information about ADHD and common behaviors in elementary-
aged children. George and William identified a link between Raymond’s behaviors and 
the behaviors indicated in the handout. 

Another handout, titled “Alternatives to Spanking” was provided. George, William, and 
the Social Worker reviewed together. George and William selected several options to 
try. 

Safety Planning 

An NC Safety Assessment was completed at the initial home visit.   

• Child Vulnerabilities: Child has a diagnosed or suspected medical or mental 
condition 

• Current Indicators of Safety: 
• #1: Caregiver caused and/or allowed serious physical harm to the child or 

made a plausible threat to cause serious physical harm in the current 
assessment. 

• # 15: Child is fearful of caretakers, other family members, or people living 
in or having access to the home. 

• Safety Decision: Safe with a plan 
• Safety Agreement: 

• George and William agree to use discipline techniques that are not 
physical, such as removing privileges or having Raymond finish cleaning a 
mess with directions and support. This means George will not spank or 
whup Raymond. 

• George agrees that if he is having a hard time talking to Raymond without 
using spanking or whupping, or if Raymond is feeling scared, Raymond 
can go to Ms. Rosa’s house for a time out or George can step outside to 
cool down or leave the house if William or Van are home to supervise 
Raymond. 
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New Report on Open Case (NROC) 

On Saturday, the day after the initial report was initiated, DSS received a new report. 

The report was made by Law Enforcement. 

Report alleges that 911 was called by Rosa Ward. Around 8:30 pm, Rosa heard glass 
break upstairs in the family’s apartment and the father yelling and heavy footsteps. 
Raymond and Van arrived at her apartment at 9:00 pm, scared and upset. Raymond’s 
back was swollen and red with bruises starting to form along his spine; Raymond was 
having trouble walking and complained of his back hurting. 

Law Enforcement arrived on the scene. From information gathered by the officers, 
George whupped Raymond for breaking some glass dishes. Raymond has swelling and 
bruising along his back. George is being arrested for misdemeanor child abuse. DSS is 
requested to assess the situation for the children. 

Report was screened in as abuse, Investigative Assessment, immediate response. 

Summary of NROC Initiation 

On-call responded immediately. 

The On-call Social Worker briefly met with George before Law Enforcement escorted 
him to jail. Interviews were completed with Van, Raymond, and Ms. Rosa. William had a 
family emergency and was out of state. 

Information Gathered in Interviews 

• George lectured Raymond for more than an hour after the Social Worker left 
yesterday. He blamed Raymond for causing trouble with DSS. 

• Raymond had been trying to “be good” all day and was cleaning the kitchen. He 
stacked up all the dirty dishes from dinner on the counter and went to play Xbox. 
George had come in and when he opened the dishwasher, the unsteady pile fell, 
breaking all the glass dishes. George went into Raymond’s room, grabbed his 
arm, and “whupped” him on the back, butt, and upper legs. Van told their dad to 
stop and that they would take Raymond to Ms. Rosa. This got George’s 
attention, but he wouldn’t let Raymond go. Raymond pulled away. Raymond and 
Van ran to Ms. Rosa’s house.  

• Ms. Rosa had no idea of the extent of what was going on, but she was very 
concerned for the children. When she saw Raymond’s back, she knew she had 
to call for help. 

• Raymond’s back was observed to be swollen, with faint purplish coloring along 
his left side, on his buttock, and on his upper right leg, just under the buttock. 

• George was arrested for misdemeanor child abuse. Due to this occurring on a 
Saturday, his first court appearance would not occur until the following Monday. 
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• Ms. Rosa said that George’s yelling and mean behavior scared her. She was 
glad she could intervene today but isn’t in a place to stay involved. She had to 
think about her own health. 

Medical Assessment 

Due to the location and amount of swelling and pain, Raymond was evaluated at the 
ER. It was found that Raymond had one fractured rib on the left side and inflammation 
running from his mid spine to his upper leg. Per the ER physician, the injuries, although 
primarily superficial, occurred surrounding vital organs. Had the injuries been more 
severe, internal injury to vital organs would have been likely. 

Reasonable Efforts 

• Safety planning with the family. 
• Information regarding child behaviors and coaching around non-physical 

discipline techniques. 
• Efforts to secure temporary safety provider placement. 
• William was unable to return to the house immediately, as he was managing a 

critical medical situation with his mother out of state. 
• Ms. Rosa declined placement due to fear of retaliation with George. 
• Michelle Boyd, maternal aunt, was unable to provide placement due to an acute 

hospitalization as a result of flu requiring IV fluids. 
• Samantha Warren, Van’s best friend’s mother, was unable to be reached for 

placement. 

Custody 

Since George was arrested and would not be released before Monday at his first 
appearance in court and no Temporary Safety Provider could be located, the 
Department filed a petition alleging abuse, neglect, and dependency and a non-secure 
custody order, bringing Van and Raymond into foster care.  

Placement Information 

Laverne Hampton (she/her), a 70-year-old white woman who is currently retired, 
although she works part-time at a bookstore. Laverne is a retired schoolteacher and has 
been fostering for the last 10 years. She usually provides placement for younger 
children, although she felt compelled to accept placement outside of her comfort zone to 
keep the children together. She can transport the children to and from school, but 
Laverne doesn’t drive after dusk or before dawn due to limited night vision. Laverne is 
very active in her church, Temple Baptist, and volunteers at the local food bank. 

Contact with Monica 
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Efforts were made to reach the prison case manager on the day of the report and 
throughout the weekend, but Monica could not be reached by the social worker until 
Monday after the children entered care. On the same day as custody, she was served 
with a juvenile petition, summons, and non-secure order.  

During this contact, the following information was provided by Monica: 

• Raymond has struggled with following through with tasks and remembering 
things to do his entire life. When the children lived with Monica, she often would 
give lots of prompts and reminders, boarding on nagging, to support Raymond. 
As he got older, she developed sticker charts and checklists to support him in 
getting through necessary tasks. 

• Monica only saw the children once during her sentence, as the prison was far 
from George’s home, and resources were not available. Monica said she didn’t 
want the children to see her in jail, so she didn’t push to make it happen. 

• Monica is worried about how she will manage Raymond’s behavior after not 
seeing them for a while and the anger she thinks the children feel toward her 
since she left them with George. She said she would need support to do this 
when they start visiting again. 

• Monica and Van have always been close, and Monica worries about her 
incarceration’s toll on Van. Van came out as non-binary three years ago, and 
Monica feels this is brave. She is very supportive of Van’s expression of 
themselves. Monica believes that Van needs more gender-affirming health care. 

• Monica knew that full-time parenting would be difficult for George and William, as 
she knows that George has high expectations of her children, showing respect 
and managing their chores and responsibilities. George and William were great 
for the weekend or an occasional week, but full-time is different. Monica isn’t 
surprised that Goerge was spanking Raymond, although she is shocked at the 
level of abuse that has occurred. 

• Monica has about 10 months remaining on her two-year sentence, 
• Monica was in foster care as a child and has experienced significant trauma in 

her early life. She and her sister, Michelle, are close. She is not connected to any 
other family and, since her incarceration, has lost friendships. Monica would like 
the children to live with Michelle whenever that is possible. 
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Activity: Harm and Worry Statements 

Work with your group to create harm and worry statements for your assigned identified 
need from the Family Assessment of Strengths and Needs. 

Use the Harm and Worry Statements worksheet on the following page to record your 
statements. 

Transfer your statements to a flip chart for large group discussion. 
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Worksheet: Harm and Worry Statements 

Harm Statement 
Harm statements include clear, specific statements about the harm or maltreatment that 
has happened to the child. Harm statements involve what has already happened and 
why DSS is involved. Provide behaviorally-specific details. 

Harm Statement Practice 

 

 

 

 

 

 

 

Worry Statement 
Worry statements are simple behavioral statements about the specific worry DSS has 
about this child, now and for the future. Worry statements indicate what we continue to 
be worried about if nothing changes in the future. Two questions answered by the worry 
statement: 

• What is the agency most worried about will happen to the child if nothing 
changes? 

• When or in what context are they most worried this could happen? 

Worry Statement Practice 

 

  

It was reported… Caregiver action or 
inaction… 

Impact on the child… 

Child  Impacted how Context 

may be If/when 
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Activity: Assessment Considerations 
Worksheet: Assessment Considerations for the Lewis/Jackson-Bailey Family 

The circumstances for consideration, as they relate to the Lewis/Jackson-Bailey family, 
are that the children just entered care and you are preparing for your initial visits with 
the children, parents, and placement provider. 

With your group, generate a list of considerations to address in your initial visit for your 
assigned scenario group. Consider what has been happening in their lives that require 
specific check-in, individual characteristics that need to be assessed during this time of 
transition, feelings, and emotions about recent events and entry into foster care, and 
any cultural considerations that may require your support at this juncture. 

Document your work on a flip chart for large group discussion. 

The Children – Van and Raymond 
 
 
 
 
 
 
 
 
 
 
 

The Mother – Monica 
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The Father and Stepfather – George and William 
 
 
 
 
 
 
 
 
 
 
 

The Placement Providers – Laverne 
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Skills Practice: Interviewing 

Practice will be with the current Lewis/Jackson-Bailey family, with opportunities to 
interview the children (Van or Raymond), the mother (Monica), the father (George), and 
the service provider (Laverne). 

The trainers will provide observation sheets. In your groups, you will each be assigned 
one role. 

Interviewer: One person will be the Permanency Planning Services social worker who 
has just been invited into the home and received permission to speak with the child 
alone or is interviewing one of the parents. Your goal is to use family-centered 
strategies as you practice the 7-minute interview with the assigned family member. 
During this time, you need to meet legal standards, engage the family members, learn 
about the family culture, gather information about how they are adjusting to the new 
situation, and explore any new information they might share. You are to demonstrate 
engagement and interviewing strategies to understand this family’s strengths and 
needs. Remember that you must assess for safety and risk, as well as behavioral 
changes that provide ongoing safety. You can tag the observer in for assistance but 
only after 4 minutes. 

Interviewee: One person will act as the child, parent, or foster parent being interviewed. 
Your goal is to respond as you believe your scenario person might and to seek 
understanding through questions. If the interviewer engages you and asks open-ended 
questions, share more detailed information with them. 

Observer: One person will be an observer, taking notes to give strengths-based 
feedback. You will observe and provide feedback in the debrief to the interviewer. If the 
interviewer gets stuck, they can tag you in to finish the interview at the 4-minute mark. 

Prepare before practicing by looking at the notes you received and the information we 
have previously discussed about solution-focused and strengths-based questions. You 
may also consider the Protective Factors Action Sheets and pick one of the protective 
factors that is critical to your interview and make sure to utilize at least one protective 
factors question. 

Refer to the Observation and Feedback Quick Tips handout on the following page for 
guidance. 
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Handout: Observation and Feedback Quick Tips 

Observation Quick Tips:  

• Clear your mind and practice area of distractions 
• Listen and observe intently and with purpose 
• Look for strengths and opportunities for growth 

Feedback Quick Tips: 

• Ask your partner what they felt most comfortable doing and what was more 
difficult for them.  

• Actively listen to your partner.  
• Provide feedback building upon their self-assessment. 
• Be clear, concise, and behaviorally specific.  
• Be open and honest.  
• Start by identifying their strengths.  
• Provide feedback on opportunities for improvement.  
• Maintain their self-esteem without diminishing attention to the opportunities. 
• Provide tips and suggestions. 
• Guide them in brainstorming and selecting the next steps. 

Note: Apply SMART principles to feedback: Specific, Measurable, Achievable, Realistic, 
and Timely. 

Receiving Feedback Quick Tips: 

• Be open. 
• Understand that growth is a constant process. 
• We all learn from each other no matter what our role.  
• Accept positive feedback. 
• Have grace for yourself.  
• The classroom is a safe place to practice and make mistakes.  
• Strategize the next steps.  
• Be clear about what works for you and what doesn’t in the learning process so 

the next steps are tailored to your needs. 
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Reflection and Check-In 

Refer to the Record of Reflections and Values handout at the end of the Appendix 
and use the space to record values reflections from what you learned in this 
section of training. Your values reflections should include concepts learned that 
resonate with you and include any “aha moments”. 
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Permanency Plans and Concurrent Planning 
Permanency Plans 

 

Use this space to record notes. 
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Video: Permanency Stories from Former Youth in Care 

https://www.youtube.com/watch?v=3nO2r0s7_3w 

Three layers of permanence: 

• Legal: a legally established relationship through reunification, custody, adoption, 
or guardianship or a child’s relationship with a parenting adult as recognized by 
law. 

• Relational: an emotional attachment between the child and caregivers and other 
family members and kin or recognizing the many types of important long-term 
relationships that help a child feel loved and connected. 

• Cultural: a continuous connection to family, tradition, race, ethnicity, culture, 
language, and religion. 

Take notes about the ways that the three layers of permanence are expressed in this 
video: 

Legal Relational Cultural 

 

 

 

 

 

 

 

 

 

 

 

 

  

  

https://www.youtube.com/watch?v=3nO2r0s7_3w
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Use this space to record notes. 
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Activity: Permanency Card Shuffle 

The trainers will facilitate a game using two decks of cards. 

One deck represents each permanency outcome: 

• Reunification 
• Guardianship 
• Custody 
• APPLA 
• TPR 
• Adoption 

The second deck represents the requirements of the various permanency outcomes. 

The goal of the game is to match the requirements to the respective permanency 
outcome. 
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Use this space to record notes. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  



Permanency Planning Services Track Training     Day Two 

Division of Social Services          118 

 

Use this space to record notes. 
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Concurrent Planning 

 

Use this space to record notes. 
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Use this space to record notes. 
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Activity: Both/And 

The idea of “Both/And” is that two things that may feel conflicting can be true at the 
same time, such as spending time with the birth family, which can promote successful 
adoption. 

You may complete this activity independently or with a partner, whichever works best 
for your learning. 

Based on the activity on the slip of paper you selected, record how that activity supports 
both reunification and adoption in the appropriate box below. 

Shared Parenting 
 
 
 
 
 
 
 
 

Family Time 
 
 
 
 
 
 
 
 

Sibling Visits 
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Child and Family Team Meetings 
 
 
 
 
 
 
 
 

Therapy for Parent 
 
 
 
 
 
 
 
 

Therapy for Child 
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Domestic Violence Services for Parents 
 
 
 
 
 
 
 
 

Developmental Assessment for Child 
 
 
 
 
 
 
 
 

Parenting Classes for Parent 
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Substance Misuse/Substance Use Disorder Treatment 
 
 
 
 
 
 
 
 

Contacting Relatives 
 
 
 
 
 
 
 
 

Seeking a Pre-adoptive Family 
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Preparing for Permanence 

 

Use this space to record notes. 
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Reflection and Check-In 

Refer to the Record of Reflections and Values handout at the end of the Appendix 
and use the space to record values reflections from what you learned in this 
section of training. Your values reflections should include concepts learned that 
resonate with you and include any “aha moments”. 
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End-of-Day-Values Reflection 
Use this space to record questions and reflections about what you have learned. 
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In small groups at your table, share at least one value from this training today 
that will shape how you support and advocate for families in Permanency 
Planning Services.  

Use this space to record notes from the group conversation. 
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Protective Factors Action Sheet 
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Protective Capacity 

Protective capacity is defined as the ability and willingness to mitigate or ameliorate the identified 
safety and risk concerns. Protective capacity can be demonstrated by a parent through their 
statements, actions, and reactions. Protective capacity exists both within the parent/caretaker and 
within the family environment. 
Parent/caretaker protective capacity should be assessed in three domains: 

• Behavior characteristics 
• Cognitive characteristics 
• Emotional characteristics 

 
Behavioral characteristics are defined as specific actions and activities consistent with and 
resulting in parenting and protective vigilance. Questions to consider include: 
• Does the parent/caretaker have the capacity to care for the child? If the parent/caretaker has a 

disability(ies) (e.g., blindness, deafness, paraplegia, chronic illness), how has the 
parent/caretaker addressed the disability in parenting the child? 

• Has the parent/caretaker acknowledged and acted to provide the needed support to effectively 
parent and protect the child? 

• Does the parent/caretaker demonstrate activities that indicate putting aside one’s own needs in 
favor of the child’s needs (if appropriate)? 

• Does the parent/caretaker demonstrate adaptability in a changing environment or during a 
crisis? 

• Does the parent/caretaker demonstrate actions to protect the child? 
• Does the parent/caretaker demonstrate impulse control related to a risk factor? 
• Does the parent/caretaker have a history of protecting the child given any threats to the safety 

of the child? 
 
Cognitive characteristics are defined as the parent/caretaker’s specific intellect, knowledge, 
understanding, and perception that contributes to protective vigilance. Questions to consider 
include: 
• Is the parent/caretaker oriented to time, place, and space? (i.e., reality orientation) 
• Does the parent/caretaker have an accurate perception of the child? Does the parent/caretaker 

see the child as having strengths and weaknesses, or do they see the child as “all good” or “all 
bad”? 

• Can the parent/caretaker recognize the child’s developmental needs or if the child has special 
needs? 

• How does the parent/caretaker process the external stimuli? (e.g., a battered woman who 
believes she deserves to be beaten because of something she has done) 

• Does the parent/caretaker understand their role to provide protection to the child? 
• Does the parent/caretaker have the intellectual ability to understand what is needed to raise and 

protect a child? 
• Does the parent/caretaker accurately assess potential threats to the child? 
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Emotional characteristics are defined as the parent/caretaker’s specific feelings, attitudes, and 
identification with the child and motivation that results in parenting and protective vigilance. 
Questions to consider include: 
• Does the parent/caretaker have an emotional bond with the child? Is there a reciprocal 

connection between the parent/caretaker and the child? Is there a positive connection to the 
child? 

• Does the parent/caretaker have empathy for the child when the child is hurt or afraid? 
• Is the parent/caretaker flexible under stress? Can the parent/caretaker manage adversity? 
• Is the parent/caretaker able to control their emotions? If emotionally overwhelmed, does the 

parent/caretaker reach out to others or expect the child to meet the parent/caretaker’s emotional 
needs? 

• Does the parent/caretaker consistently meet their own emotional needs via other adults, 
services? 

 
Environmental Protective Capacities 
While the assessment of the parent/caretaker’s protective capacities is critical, an assessment of 
environmental capacities may also mitigate the safety concerns/risk of harm to a child. Below are 
several categories of environmental protective capacities to be considered. 
• Family/kinship relationships that contribute to the protection of the child 
• Informal relationships 
• Agency supports 
• Community supports 
• Financial status 
• Spiritual supports 
• For American Indians, the tribe 
• Concrete needs being met (e.g., for food, clothing, shelter). 

 
Citation: Cross Function Topics 
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Beyond a Trauma-Informed Approach and Towards a Shame-Sensitive Practice 
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Practice Model Self-Assessment 
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Solution-Focused Interviewing Skills and Questions 

Open Ended Questions 
Questions that encourage the client to use their 
own words and to elaborate on a topic. 

• Can you tell me about your relationship with 
your parents?  

• Tell me about your parenting experience. 
• Who are your supports and how do they help 

you? 
• Note: identify and reflect to clients any 

strengths or positive qualities clients may 
reveal in their responses to the open-ended 
questions. 

Summarizing 
Periodically state back to the client his/her 
thoughts, actions, and feelings. 

• So, what I hear you saying is… 
• If I understand you correctly, you are saying 

that... 
• So, what you are saying is... 
• Right? 

Tolerating/Using Silence 
Allow 10, 15, 20 seconds or so to allow clients 
to come up with their own responses. Avoid the 
temptation to fill in silence with advice. 

  

Complimenting 
Acknowledging client strengths and past 
success. 

• As you were talking, I noticed that you have 
many strengths. You have...  

• In the past, you have had successes evident 
by your ability to.... 

Affirming Client’s Perception 
Perception is some aspect of a person’s self-
awareness or awareness of their life. They 
include a person’s thoughts, feelings, 
behaviors, and experiences. Affirmation of the 
client’s perceptions is similar to reflective 
listening in form but does not isolate and focus 
on the feeling component per se, but on the 
client’s larger awareness. 

• That is very smart of you, let’s explore this 
further...  

• You have a high-level of self-awareness, how 
would you like to use this information to move 
forward.... 

Working with Client’s Negative or Inaccurate Perceptions 
Perceptions, even negative ones like suicide or 
assaultive behaviors, should be explored to 
understand the full context. 
 
Some perceptions may be obviously inaccurate 
and reflect a person’s denial of a problem. 
Avoid an immediate educative or dissuading 
response to negative or inaccurate perceptions. 

• What’s happening in your life that tells you 
that hitting or suicide might be helpful in this 
situation? 

• How does it feel to say, “I don’t want to do this 
anymore?” 

• How might your life be different if you did hit 
him? 

• What are the pros and cons of your reaction? 
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Listening and understanding are the social 
worker’s first obligations. 
Returning the Focus to the Client 
Clients tend to focus on the problem and/or 
what they would like others to do differently. In 
the Solution-Focused approach, the client is 
encouraged to return the focus to themselves 
and to possible solutions 

• “My kids are lazy. They don’t realize that I 
need help sometimes.” Response: “What 
gives you hope that this problem can be 
solved?” 

• “I wish my parents would get with it. A 10:00 
pm curfew on weekends is ridiculous.” 
Response: “When things are going better, 
what will your parents notice you doing 
differently?” 

• “My teachers are too hard. If they would back 
off all the homework and give more help my 
grades would improve.” Response: “What is it 
going to take to make things even a little bit 
better?” 

• “If my boss would stop criticizing me and 
treating me like a child, I could be more 
productive.” Response: “If your boss was here 
and I asked him what you could do differently 
to make it just a little easier for him not to be 
so critical, what do you think he would say?” 

Exception Questions  
Exception questions help clients think about 
times when their problems could have occurred 
but did not – or at least were less severe. 
Exception questions focus on who, what, when, 
and where (the conditions that helped the 
exception to occur) - NOT WHY; should be 
related to client goals. 

• Are there times when the problem does not 
happen or is less serious? When? How does 
this happen? 

• Have there been times in the last couple of 
weeks when the problem did not happen or 
was less severe? 

• How was it that you were able to make this 
exception happen? 

• What was different about that day? 
• If your friend (teacher, relative, spouse, 

partner, etc.) were here and I were to ask him 
what he noticed you doing differently on that 
day, what would he say? What else? 

Coping Questions 
Coping questions attempt to help the client shift 
his/her focus away from the problem elements 
and toward what the client is doing to survive 
the painful or stressful circumstances. They are 
related in a way to exploring for exceptions. 

• What have you found that is helpful in 
managing this situation? 

• Considering how depressed and 
overwhelmed you feel, how is it that you were 
able to get out of bed this morning and make 
it to our appointment (or make it to work)? 

• You say that you’re not sure that you want to 
continue working on your goals. What is it that 
has helped you to work on them up to now? 
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Scaling Questions 
Scaling questions invite clients to put their 
observations, impressions, and predictions on a 
scale from 0 to 10, with 0 being no chance, and 
10 being every chance. Questions need to be 
specific, citing specific times and 
circumstances.   

• On a scale of 0 to 10, with 0 being not serious 
at all and 10 being the most serious, how 
serious do you think the problem is now?  

• On a scale of 0 to 10, what number would it 
take for you to consider the problem to be 
sufficiently solved?  

• On a scale of 0 to 10, with 0 being no 
confidence and 10 being very confident, how 
confident are you that this problem can be 
solved?  

• On a scale of 0 to 10, with 0 being no chance 
and 10 being every chance, how likely is it 
that you will be able to say “No” to your 
boyfriend when he offers you drugs?  

• What would it take for you to increase, by just 
one point, your likelihood of saying “No”?  

• What’s the most important thing you have to 
do to keep things at a 7 or 8? 

Indirect Relationship Questions 
Indirect questions invite the client to consider 
how others might feel or respond to some 
aspect of the client’s life, behavior, or future 
changes. Indirect questions can be useful in 
asking the client to reflect on narrow or faulty 
perceptions without the worker directly 
challenging those perceptions or behaviors. 

• How is it that someone might think that you 
are neglecting or mistreating your children? 

• Has anyone ever told you that they think you 
have a drinking problem? 

• If your children were here (and could talk, if 
the children are infants or toddlers), what 
might they say about how they feel when you 
and your wife have one of those serious 
arguments? 

• At the upcoming court hearing, what changes 
do you think the judge will expect from you to 
consider returning your children? 

• How do you think your children (spouse, 
relative, caseworker, employer) will react 
when you make the changes we talked 
about? 
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Miracle Questions 
The Miracle Question is a special type of 
preferred future question that can help people 
get clarity on how the problem impacts their 
daily life and what life would look like without 
the problem happening. 

• Imagine you woke up tomorrow and a miracle 
had happened overnight, and all the trouble 
was gone. How would you know it was over? 
What would be different that would tell you the 
problem was no longer happening? What is 
the first thing you would be doing to start the 
day? What would the rest of your day look 
like? What would things look like for your 
children? 

• If you could wave a magic wand and things 
were different, what would that new state of 
being look like? What would it take to get 
there without the magic wand? 
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Words Matter 
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Observation and Feedback Quick Tips 

Observation Quick Tips:  

• Clear your mind and practice area of distractions 
• Listen and observe intently and with purpose 
• Look for strengths and opportunities for growth 

Feedback Quick Tips: 

• Ask your partner what they felt most comfortable doing and what was more difficult for them.  
• Actively listen to your partner.  
• Provide feedback building upon their self-assessment. 
• Be clear, concise, and behaviorally specific.  
• Be open and honest.  
• Start by identifying their strengths.  
• Provide feedback on opportunities for improvement.  
• Maintain their self-esteem without diminishing attention to the opportunities. 
• Provide tips and suggestions. 
• Guide them in brainstorming and selecting the next steps. 

Note: Apply SMART principles of Specific, Measurable, Achievable, Realistic, and Timely with 
feedback. 

Receiving Feedback Quick Tips: 

• Be open. 
• Understand that growth is a constant process. 
• We all learn from each other no matter what our role.  
• Accept positive feedback. 
• Have grace for yourself.  
• The classroom is a safe place to practice and make mistakes.  
• Strategize the next steps.  
• Be clear about what works for you and what doesn’t in the learning process so the next steps 

are tailored to your needs. 
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Record of Reflections and Values 

Reflection and End of Day Values Sheet 

 

 

 

Self-Values Reflection Reasonable Efforts Two Level Decision-Making 
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Reflection and End of Day Values Sheet 

 

 

 

Self-Values Reflection Reasonable Efforts Two Level Decision-Making 
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